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ABSTRACT 

The voluninous research of the last 10 years on 
college students and on the function of higher education has 
eaiphasized the ii^rtance of personal and social growth of students 
In addition to their intellectual and vocational development. .The 
State University of New York at Buffalo, since 196«, has increased 
efforts to support and initiate policies and prograns that contribute 
constructively to the personal, social and intellectual growth of 
students and to nodify or eliadnate those that <d>s tract it. .m order 
for this effort to be most effective, it is necessary to understands 
(1) the personal, social, and intellectual needs, interests, values, 
and goals of the students; (2) the experiences that contribute to 
satisfaction and .development of those phenomena in constructive ways; 
and (3) the most effective means of providing opportunities for those 
experiences to occur. .Thus, the Student Perception Survey (SPS) was 
devised to elicit student perceptions of the following categories s 
academic, perscMial, social, vocational, and administrative. .The 
subjects reported on in this document: were students about to enter 
SUNY-Buf f alo as Freshmen in the fall of 1971. .The form of the SPS is 
a series of incomplete sentences that explorer the students* 
perceptions ofs (1) their impending college ei^rience; (2) 
relationships with family and friends; and (3) themselves. 
(Author/HS) 
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PREFACE 

The voluminous research of i the last ten years on college stud^ents and on 
the function of higher education has emphasized the importance of personal 
and social growth of students in addition to their intellectual and/or 
vocational development. Nurturing this- kind of growth poses a particular 
challenge for large universities with thousands of students. Some 
universities y SUNY/B among them, are meeting this challenge with increased 
efforts to initiatfe and support policies and programs which contribute 
constructively to the personal, social , and intellectual growth of 
students 9 and to modify or eliminate those which obstruct it. In order for 
this effort to be most effective, it is necessary to understand: 

1. the personal y social , and intellectual 
needs y interests , values » and goals of 
the students > 

2. the experiences which contribute to 
satisfaction and development of those 
phenomena in constructive ways 

3. the most effective means of providing 
opportunities for those experiences 
to occur 

Each of these requires assessment. 

Eight years ago, in 1964, University Research was established at SUNY/B by 
the Division of Instructional Services, a unit within the Division of 
Student Affairs and Services, to develop methods and report results of 
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assessment of student characteristics and experiences* Initial effort 
centered on biographical and demographic description of freshmen* Later 
work includes evaluation of their college experience by seniors and ten- 
year longitudinal studies of the college and post-college experiences of 
random samples of students drawn from the freshman classes of 1966 and 1967* 

/ 

/ 

The development of the Student PercCtption Survey (SPS), the research 
instrument used to obtain the data reported in this study, grew out of 
experience with the interviews of the longitudinal studies* Interviews 
provide an abundance of rich data about student perceptions, but the data 
are unwieldy to analyze and report; therefore, the SPS was desisned to 
elicit descriptions of students' perceptions by a more consistent, less 
expensive, and less time-consuming method of administration and analysis* 
The format was influenced by the Stadznt Opinion Su/ivzy, an instrument 
developed in 1969 by Robert Schell at the State University College at 
Oswego* The form of t.ie SPS is a series of incomplete sentences which 
explore the students* perceptions of various aspects of: 
1* their impending college experience 
2* relationships with family and friends 
3* themselves 

The Survey was one of six research instruments administered to incoming 
freshmen during the 1971 Summer Planning Conferences* One instrument was 
administered at each of the ten conferences, and each of the other five 
was administered at two randomly selected conferences. The SPS was 
administered on June 29 and July 20, 1971. A total of 206 students 
completed the survey; 205 of the completed surveys were usable. Data 
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reported in this study are responses to items concerning the students' 
perceptions of their impending college experience* Text, tables, and 
interpretations are used to present the data. 

Perceptions are personal, whatever their focus; however, in order to 

present the data efficiently, the following major categories have 

- i 

generally been used to report the students' perceptions: 

ACADEMIC: concerned with intellectual development; 

educatiovi; academic programs, classes 
plans, achievement, purpose; general 
reference to college 



PERSONAL: 



SOCIAL: 



VOCATIONAL: 



concerned with self; feelings; development 
of identity, maturity, values; unspecified 
needs, desires, goals, experience; internal 
influence 

concerned with interpersonal skills; 
relationships with others (excluding 
academic personnel); understanding others; 
social environment 

concerned with career choice, preparation; 
economic goals 



ADMINISTRATIVE: concerned with college procedures, 

admissions, expense, length of program; 
credit structure. 

In most cases in which fewer than eight percent of the students gave 
responses in one of these major categories, the responses are included in 
another category if reasonable; e.g., pKZpaA2. iOK a CO/lZQA may be included 
in the Academic category if fewer than eight percent gave responses in the 
Vocational category. If a response can not reasonably be included in a 
major category, it is included in the Miscellaneous category. Generally 
the categories are not mutually exclusive; if a student referred to more 
than one concept in his or her response, each concept was coded in the 
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appropriate category. Exceptions are noted as they appear. The numbers 
reported in both categories and sub-categories represent the percent of 
the 205 subjects in the sample who gave a response in that category. Two 
exceptions are described in Chapter II. Percentages were rounded to the 
nearest whole number; therefore, the totals of percentages in sub-categories 
do not always equal the major category percentage and -^ajor category per- 
centages in Table 4 (the only table with mutually exclusive major categories) 
do not equal one hundred percent. Less than one percent is reported in the 
tables by a dash. If a question mark follows an incomplete sentence, it is 
reported as "don't know." "No response!' is reported when neither words nor 
symbols follow the stem of the sentence. 

The respondents were neither students nor freshmen at the time they 
completed the Survey; however, to provide variety in the text, the terms 
yinaoming ^KO^hmzn^ ^KQjS^hmzn, ^tudzntSy or mmbOM thd QHowp are used 
interchangeably to refer to the 205 men and women in the sample. The terms 
/lotjj, a iOiUvthy etc., are used in the text when the actual figure is within 
two percent of that fraction. The term Itm refers to the incomplete 
sentences in the Survey. 

The students* own words, designated by script in the text, are used to 
convey their perceptions; quotations of their responses to the incomplete 
sentences are used throughout the study to give a richer understanding of 
their hopes, fears, perceptions, and' expectations of their college 
experience. Quotations are unedited and often include other concepts 
besides those they were selected to illustrate. The number of quotations 
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used to illustrate a concept is not necessarily related to the proportion 
of students who responded with that concept. In some cases, the same, 
or nearly the same, words were used by a numbar of students and only one 
of the responses is quoted* In other cases, even though a concept was 
mentioned by fewer students, several quotations may be used to portray 
the diversity of thought or feeling expressed concerning the concept* 

The first chapter is a description of 'the students in terms of what was 
most important to them at the time they responded to the Survey, what they 
expected of the next four years, some influences in and alternatives to 
their college attendance, what they considered most important about a 
college degree, and what they expected of SUNY/B. The focus of Chapter II 
is on two dimensions of the students' college experience: their proposed 
living arrangement and their professors* Chapter III is a report of what 
the students feit they most need to know and what worried them most 
about college, and what college would be like if they had their way. In the 
Postscript, some opportunities offered by SUNY/B are highlighted and a 
recommendation for the University's increased involvement in student develop- 
ment is made. 
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• 7 EXPECT TO nUV THAT Sm/B... 
1971 Freshmen 

Chapter I 
HERE THEY ARE 

The groiq) who responded to the Student Perception Survey was composed of 
young men and women about to begin their college careers at SUNY/B. 
Their responses provide a description of some of their values, hopes , . 
fears, expectations and perceptions of their college experience. Responses 
raported in this chapter provide information about what most influenced 
their decisions to attend college, what they would do if they weren^t 
going to go to college, what they thought was most important about a 
college degree, what they expected of SUNY/B and the next four years and 
what was most important in their lives at the time they responded to the 
Survey. 

PRESENT VALUES 

What was of greatest importance to these students in the month or so before 
they started college? In their responses to an incomplete sentence, Tfie 
fno6t iwpontant thing in mj tiiz noto... , personal, academic, and social 
dimensions were mentioned in descending '^ttteT^of frequency. Some members 
of the group included more than one concept in their responses. Their 
responses are reported in Table 1. 





TABLE 1 








Responses to the incomplete sentence: 








Tfii mo6t Ajnpontant tiuMQ -ui my ti^z now, . . 








N = 205 


Z of Students 


PERSONAL 


• 

enjoynent/happiness/interests 
finding) understanding , learning 

about myself 
adjusting/groving/making the most of it 
my future/achieving my goal 
finding a goal 
ne/nyself/iny life 
personal problems 
religion 


13 

12 

8 

6 

5 
5 

2 
2 


53 


ACADEMIC 


school/college/going to college 
education » 

coiiq>leting my education/getting my 
' degree 
learning 

graduate, professional school/ 

becoming a doctor 
doing well /grades 
finding a major/career 


12 
10 

6 

4" 

3 
2 
1 


40 


SOCIAL 


present 9 specific relationships 
general) future relationships/inter- 
personal skills 


14 
8 


21 


MISCELLANEOUS 


my job /finding a job 
other 


2 
4 


6 


NO .RESPONSE 






4 

t 
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Slightly more than half of the members of the group indicated that PERSONAL 
concerns were more in^^ortant than anything else in their lives. These 
concerns include enjoyment, self-knowledge, adjustment, growth, definition 
and achievement of their goals, religion, and various personal problems* 
Enjoyment and happiness were mentioned most frequently. For some students 
this meant various interests, among them pott/u), misZc, and ^ex* For 
others, the reference is more general* 

enjoying 11^0. 

to be hapipy bzxng me 

having a good tunz 
Nearly as many students said that learning more about themselves was the 
most important thing in their lives. 

^ding mtf^eJi^ 

knouiing tofio T am >cn noZation to 
otheA people and my^at^ 

getting to blow my6eZ£ 

Others placed most " en5)hasis on their adjustment, growth, or development* 

adjasting 

g/iouiing tit aZZ (A)ay6 - bzlng 
In love 

getting Hie mo6t out o^ It 

becoming vohat I think I 6houZd be 

Some were most concerned about their futures or about achieving their goals. 

to advLeve tlie goaf>6 Vve 6et iofi 
myjs^ell 

an exceZZent ^utivie 

a good coAee/i and mo6t Important, 
a happy ma/uUage 
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Most important to others was determining what their goals would be* 

Mhat I'm going to do mih It 

^ getting and going a^toji an IntoJOiMting 
goat 

to t/ui to imdvu>tand u}hat I voant 
to achizvz 

A number of students said laconically that they or their lives were most 
important. 

my ti^z 
tiving 

Personal problems loomed largest in the lives of some. 

tnying to oxUt 

my bOA^ng dutiktd by othzu 

"4ometcmeA my inabitUy to cope mJk 
cQJitain dzcAJiions at cJuiciaJi tinted 

Religious dimensions of their lives were most iii^>ortant to a few* 

God 

my poMonat fioZationjSikvp mJk 
Je^tM Ch/vUt 

Some aspect of ACADEMIC concern was at least one of the most important 
things in the lives of forty percent of these incoming freshmen* Among 
the dimensions mentioned are college, education, learning, performance, 
selection of a major, and graduation* 
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The response most frequently given is a single reference to college or 
school, sometimes in conjunction with another element. 

me and school 

coIZqjqq. and my QlnJi In that ondvi 

Other responses refer specifically to education. 

my toU/LQZ education 

a good education 

my Q.dkQXvtion and my iHLondJb ^ 

QoXtinQ my o^dacatlon and having 
' im, too 

Closely related to those responses are the ones expressed in terms of 
learning. 

studying and to^oAnlng 

te^aming and growing ' 

teaming mom about my^aZ^ and 
. tho. mhld 

Some students said that completing their college education or getting a 

degree were most important to them. 

goXtlng thJioagh co££ege 

6acc^6 iuJUy comptzttng my toiZojgo. 
cdaaation 

gzttlng a deg/tee 

Academic goals beyond graduation were most important to others. 

Medical School 

ioK me to mack my ambition o^ going on 
to gHRduatz school ioK ^e^sza/tch 



Their performance, or the evaluation of it, was most iii?)ortant to a few, 

doing woZt In aotlzg^ 

Only one percent of the students said that ^IndUng a majoK or finding a 
dOAZVi was most important to them, but this probably is implicit in at 
least some of the responses of finding x goal which were reported in the 
Personal category. 

A fifth of the members of the group indicated that SOCIAL or family 
relationships or development of interpersonal skills were the most important 
things in their lives. The majority mentioned relationships which were 
already established, 

my gihl 
my iamUbj 
my ^^md!> 

The remainder referred to general or future relationships or to development 
of interpersonal skills, 

goXting to knm pzoplz 

looming to be mth ptoplt 

to {^nd Someone i^ho gmuinoZy coAts 
about me 

to attain btttvi intoMo^mat 
nztatioYi^ 



MISCELLANEOUS responses Include; 

tAying to get a ^^umeA job 

money 

today 

Five percent of ths group either said they did not know what was the most 
important thing in their Ixvec ^ or did not complete the sentence, 

SUMMARY For the majority of this group, then, enjoying themselves, 
growing, learning more about themselves and their goals, and various 
aspects of their impending academic experience were the most important 
things in their lives the summer before they began college.- For other 
members of the group, .relationships~present or potential— were most 
important. 

EXPECTATIONS OF THE. NEXT FOUR YEARS 

Besides understanding what is of primary importance in the lives of 
students as they enter college, it is important to know what they expect 
of the next four years—years of transition from late adolescence to early 
adulthood. Such expectations were described by members of this group in 
response to an incomplete sentence beginning with: In thz YlQXt iovJi 
yexiM, I... . Their responses reveal their awareness of opportunities- 
for personal and social growth as well as for educational development 
during this time. Many students referred to more than one aspect of their 
anticipated experience; the most frequently mentioned aspects were personal 
and academic. Responses are indicated in Table 2« 





TABLE 2 








Responses to the incomplete sentence: 






• 


In ihz Yizxt iovji yo^a/os, I... 








N = 205 










^ or 


bcuaencs 


PERSONAL 






63 




grow/become a more mature, more complete 








person 


18 






know, understand myself better 


11 






enjoy mysttlf/have a great experience 


11 






overcoEie personal problems/improve 








aspects of myself 


10 






1 "1 Tl H itlV Oft a 1 c ftfUO ^In no ma on 4 n r» "F « 1 1 
^^^^u UXjr gUdX, sUlUcUliXilg lUcailXIlgX UX 


O 






change 


4 






accomplish something worthwhile 


3 






not changed/retain basic values 


1 














learn/develop intellectually 


11 






work hard/study/do my best 


10 






get a good education/prepare for the 








L UuUXC 


/ 






graduate/coiq)lete ray education 


7 






succeed/do well 


5 






be in college 


1 




SOCIAL 






10 




meet new people/develop relationships/ 








increase interpersonal skills 


6 






understand people better 


3 




MISCELLANEOUS 






.10 




don't know 


3 






other 


7 




NO RESPONSE 






2 
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Nearly two-thirds of the freshmen described expectations of a PERSONAL 

nature including growing and developing, learning about themselves, 

overcoming problems, finding goals, changing or not changing, and having 

a great experience. The largest number of students referred to their 

growth and development* 

wUZ t/iy to dzvoZop my^eZ^, my KoZcutiorUi 
u)ith othoA pQjoplo., and my ZntoAo^t^ to 
thoAA kighe^t dzQHzz 

hopo. to ckmQQ. and qHjoi^ ivtto a moKo. 
domplzto. poMOYi 

iMZ make. opiyu.oyu> and dzcyUioyu> that 
pnjobably mJU not change. 

hope, to become a moKz lyitditiQZYit, 
md2A6tandtng peMon 

expec;C to toxxAn much, and g^w me^ntaZZy, . 
^oclaJtZy and ^plhJXukJUbj 

The importance to some students of coming to know and understand them- 
selves is reflected in responses to this item as well as to the previous 
one. 

\/xilt lind out a tot about my^oZ^ 

will become m^2.,ma/iz o^ my abttitio^ - 
■ ' 6tA,zngtki> and M;eafewe64e6 

plan to ^ind (johoAz l^m at and whatU 
hzaWj mpontant to mo. 

uxUZ become mo^^e omAe o^ my ({ee£/tng4 
and weect6 

Some members of the group looked forward to the next four years with 

enthusiasm; they expected to have a great experience and enjoy themselves. 

u}iJU mjoy my^el^ g^eatty and p^o^it 
i^jom thz zxpVvizntQ^ I voWi have. 



tucC£ JUvz JUia to iht iuJUiut 

hopz to havQ. an expm.ence that iMJL 
Ibxht mtXZ I ctce 

do, be, iojit oncf £eaAw 
Although only two percent of these students indicated that personal problems 
were the most Important thing in their lives, in response to this item, ten 
percent of the group mentioned problems they hoped to overcome or improve- 
ments in themselves they hoped to make during the next four years, 

wtcCC t)uj to mphjoyj^ my poMonatcty 

hopo. to be moKZ 4ew^.cttve and lotz 
my izcJi OjJ 4ome 

hopo. to changz (OuutiaiZZy iofi thz 
b^ttoA, loxvin to attojpt tiiz, and 
my^aZi 

plan to 6tHja^ghtm oat thz nZdiculou/i 
con^UcU that I expe^^ence pwiodLtaWj 
and dfiHjOYiitaZJbi 

Again, as in response to the previous item, a number of students emphasized 

the importance of finding direction in their lives. 

hope to HuaJUzQ. ijohat I u)ant to do 
luc^/i my tilz 

hopz to qIvq. 4ome diAzation to my 
-icjje 

hope I ^Ind 6om£tking mQ/wtng^uZ 

Several said that they anticipated changing, but did not specify in what 

way. The degree of expected change varied. 

hope to change pa/itixitJty, In tvitatn 
myh, but not tomploJtdJiy 
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expect to ctioixgz in my viejuoi, aoJUoM 
and thoughti 

expect to change, a kM a lot 

A few members of the group said they hoped to use their lives meaningfully, 
but apparently had not yet formulated a specific goal. 

^lope to aacomptUh ^ometfung m^huokitQ. 

hope, to do ^omztking voWi my Zi^o, 

plan to nsiaJUb^ make, something o^ my^eZ^ 
One student said he expected to retain his basic values. Another, in 
considering the next four years said: 

[T] doubt I oictt changz in thz tzjubt 

Responses of more than forty percent of these incoming freshmen focus on 
ACADEMIC dimensions of their lives during the next four years. It is 
surprising that nearly sixty percent of the students made no reference to 
academic experience. For those who did, the en^hasis was on learning, 
getting a good education, working hard, doing well, preparing for the 
future, and graduating. 

Some of the students described their expectations in terms of learning or 
intellectual development. 

mJUL tzam a6 muck 06 po^^Xble. 

voiiZ add to my thoughts and ptnhapi gaA.n 
iyi^ight into the. old owe6 

plan to lojinn and enjoy both - leann to 
znjoy and enjoy to tzann 
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hope, to AMpHD\)Q. my ckanactvi and my mind 

/lope to ^cAea6e my bnain in ^veJty way 
excep;t to get moJU^d 

Others spoke of the next four years in terms of education or preparing 
for the future* 

expect to get a good education and a btttOt 
ande.^tand[ing o^ my^eJii 

/tope to mjoy my^^Jt^ and gaai a^i o^duaatijon 

/lope to acfeteve ;£fee nece64(vu/ fenoaitedge to 
omblo. me to mnk with eZzcjt/ionic/^ 

plan to mzzt a lot oi pojoplo. and abionb ajs^ 
much oi an ^daavtion 06 po^^^ihlo.. 

Some students considered the effort involved in learning^ getting an 

/ 

education 9 or preparing for the future* 

plan on mnhLng ha^d in co££ege 

expect to l£Mn how to 6tudy and utilize. 
thzAz iatLtUtioM 0^ knowledge 

pian to hit the books 

wiU thak 

Others thought about successful performance* 
/lope to succeed 

/lope to geX good g/iadu, deccde w/iew 
I'm go^g 

plan to do woZl acadmicaZly, ILvz 
happiiy and get engaged 

expect to 4£t/tv^ve SUHV/Z ^omokow 

A number of freshmen said they hoped or planned to complete their education 

or graduate; some Included other achievements* 

hopz to have, iini&hzd my 4-yexui 
pnognm hz/iz at SUNV 
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ptan on iAJvUfUng cjottzQO. and d^veJtoping 
my p^uonaJUXy 

hope, to QAaduat^f but in the meamhUe 
enjoy the coimeA I'm taking and dtveJtop 
many ^^end6hip6 with aZt \iund& oi people. 

A few inenbers of the group simply said that during the next four years , 

they plan to go to cotte.ge.^ 



Meeting other people , developing relationships ^ learning how to interact 

with people, or learning to understand people better were SOCIAL experi* 

ences some of the freshmen looked forward to during the next four years* 

Most of these students referred to development of interpersonal skills 

or to relationships with others « 

hope, to de^velop my pe^uonaJUty and 
me.et new people 

hopt to lea/in to e.xp^z66 my6eti to 
otheM 

mJLt be. open to new pe.opte. and idea^ 

mnt to HzaAAonge my6eli into a diUzMLnt 
peMon and meet new people. 

Others hoped to learn more about other people and come to understand them* 

plan to iind out all I con about peoplz 

hope, to le.a/tn mofie. about my6eli and to 
betteJi undeA^tand otheM 



Responses in the MISCELLANEOUS category include: 

buy a cxui 

loilt pnobably take, a ^cw yejonjb oH 
iKom dolle^ge. 

uoilZ get iouA yeau oldeA and ^ou/i yea/t^ 
mo/ie cow^uAcd 



Five percent of the students either did not complete the senteTiCe which 
began In tht nzxt ioiUc yzoM, 1... or said they did not know. 

SUIMARY In contemplating the next four years^ the greatest number of these 
students expressed concern for their personal development. This includes 
growing, adjusting, learning sbout their capabilities and interests, and 
establishing their values and goals. Academic experiences were referr^^d 
to next most frequently, especially learning, working hard, getting a good 
education, or preparing for the tuture. Social dimensions of their experi- 
ence such as establishing relationships, developing interpersonal skills, 
or learning to understand people better were mentioned by some. 

INFLUiSNCES TO ATTEND COLLEGE 

The decision to attend college may be influenced by a number of factors, 
among them: other people; high school experiences; interests; desire for 
personal, social and intellectual experiences and growth; need for career 
preparation; social pressure; and lack of more attractive alternatives. It 
seems reasonable to suppose that some or all of these Interact to motivate 
young men and women to go to college. The students described what had 
influenced their decision most when they coup let ed a sentence which began 
with: % dtcUlon to cuttmd aottcgz w;aA mo6t iniJbiznczd by... . Their 
responses are fairly evenly distributed in the four major categories with 
the most frequently mentioned influences being academic^ and the least, 
vocational. Responses are reported in Table 3. 
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TABLE 3 








Responses to the Incomplete sentence: 






% dzcUlon to go to cottzQZ woi m&t Itilbmiczd by» 








N - 205 


Z of Students 


ACADEMIC 

• 


Futtire 

desire for better, further education 
Past 

high school teachers, counselors 
high school achievement , experience, 
en VI. ronuien c 


15 
9 

4 

4 




PERSONAL 


myself /my capabilities /my own feelings 
desire for personal growth 
my desires/goals (tmspecifled) 
uncertainty/ lack of other interest 


12 
9 
7 
3 


31 


SOCIAL 


parents/family/family lite 
f.riends/neighbors/people around me 
society /social pressure 
desire to meet, live with others 


15 
J 
5 
1 


• 26 


VOCATIONAL 


career preparation (specific) 
career preparation (general) 
economic goals 


12 
9 

2 


23 


MISCELLANEOUS 


c at alogs /p ri ces/ repu t at ion/ a s cho 1 ar sh ip 
other 


3 
3 


6 


NO RESPONSE 






0 
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The greatest ninaber of students In the group reported that their desire 
for further education or learning or their past academic experience had 
most Influenced Lhelr decision to attend college. A third of them responded 
in this way. The rmjorlty referred to desire for further or lii5)roved 
education. 

my own doAim ioK mom Qjducation 

my (kJblnz to continuz my oxhicatLon 

my ihought6 latoA jui tiiz o£ hav^Jtg only 
a high school zdmcjation 

thz iact that T |Jee£ that I 6houZd bwaden 
my knou)l^.dg^ b^£om I mdojitakz anytlUng 

Others expressed their desire in terms of learning, challenge, or Intellectual 

development* 

my dUiJUL to tza/in 

a quQAt ion, kncMlzdgz and a need ^on a 
chaJttzng^ 

a duinz to KzaXZy texx/m and undzutand 
. the. complex tilings that go on 

4ucce64 in high school and my dulnz to 
continue developing my inteiZectual 4e£|J 

Various aspects of high school experiences provided the major Influence for 

a number of students; for some It was teachers and/or counselors. 

my high school advt&ou and pa/vent& 

teacheu 

my ant teacheA, gutdance covufiseZon and 
EnglUh teacheJi 

For others. It was academic success or the general high school environment. 

my pa^t expe/Uznae (^Uth education 

my good gnadejb and my tuc6fi to be 
4ucce64<Ja£ in ti^e 



mtf poAmU and kigii 6ckoot 



Nearly a third of the group members said the primary influences in their 
decisions to go to college were PERSONAL: themselves, their desire for 
personal growth, desires or goals which they did not describe, or uncertainty 
about alternate choices* The largest nuoiber of these responses indicated 
that the students themselves had been most influential in making the 
decision. 

my om poMoviaZ do^cu^jon 

Self was sometimes mentioned in conjunction with another influence. 

mtf om dzcZ^lon and zxpwizndQJb 
mXh p^jopte. I HJ^pzct 

my^zJLi and aJUo 6ocLaZ pne^^uJiz ■ 
[thing you have, to do) 

my^eJL^ and my pa/imts 

Desires for self-understanding and personal growth were reported previously 

and were mentioned by some students as being most influencial in their 

decision to attend college* 

• my need to fenaw whe^e l^m at 

my duiM. to e^xpeMmce. co££ege and 
tza/in to tcvz ti{^z 

my duViz to ^cmpAoi/e my^oZ^ In many 
asp^ct6 

my concern ^OA p^uonaZ g^oMth and 
6ocA.at expAeA4xan 

Some members of the group referred to desires and goals but did not specify 
what they were. 

my de6>cAe6 and boJU^^ 
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my (mbitioyu> and goaU In tlia 
A few said that their decision was based essentially on not having a 
attractive alternative. 



SOCIAL factors— family and friends, social pressure, or desire to interact 
with peers— were the principal influences in the decisions of a fourth of 
the students to attend college. The influence of family, particularly 
parents, was mentioned most frequently, 

my pa/izyvts 

my ^amUy tCf^z 

the. way 1 b/ioaght up - mveA 
KzaZZjy thought about not going to 
dollzgz 

Rarely were parents the only influence mentioned. 

my poHzntb and my pvtbonaJL weed to 
toMt my abititioM 

my paA.ant6 and me tn 6oht o{^ a joint 
dzdUlon 

my6zl^, thm my hfiothoA and tzaJSit 
my poKQMt^ - ba6lcjMy my de.cl6lon 

Friends and/or peers influenced some students most. 

my cont^mpoHJaJUe^ 

my 6l6tQA and a noA^ghbo^ 

my acquaintance. u)lth othoA aoiZzgo. 
6tude.nt6 

Social pressure or expectations were the major influence in decisions of 
others. 

thz maln^6t/izam itou) o^ hocA^ety 

thz ^zeJUng that it the. only my 
to "mafee W In Hie. 
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tke. ^po/ctanc^ loolztij ptacoA on It 

A few were influenced most by their desire for relationships with people. 

my Yittd to iind moKO. po^oplo. that I 
could KzaJUig ^mZata to 

a dtSiinz to tivo. and mnk uUth my p^eM 

A fourth of the freshmen said that VOCATIONAL goals or expected economic 

benefits were the principal factors in their decisions to attend college. 

Most of these students spoke of career preparation; more than half of them 

indicated that they had a particular vocation in mind; however, not all of 

them specified what career they had chosen. 

a doMViQ. to bo. a p6ychologl6t 

my IvttQMAt tn oZe^ctKorUc^ and uxUhe/> 
to QMtoA that {^ztd 

the. toKtoJi u)kich I cho^e 

others wanted to prepare themselves for better, more interesting jobs than 

they might otherwise be qualified for. 

my do^lKz to eventuJaJUy got a job I 
uUZt like 

attoA^nlnQ a good job in a ^toZd that 
AM jcntoAii^ting 

\^(mting a kighoA education tn ofidvi 
to have a uiidoA chotce 0(J coAeen/i 

A few referred specifically to the economic rewards of college attendance. 

As one man put it, the greatest influence in his decision was: 

the thought o^ hoi^) much money I can 
make tn the ^utuAz 

Some members of the group apparently completed the sentence in terms of 
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their decision to attend this particular college and cited catalogues ^ 
prices and reputation as having influenced their decision* 

SUMMARY In their decisions to attend college^ this group of incoming 
freshmen were influenced most by themselves and their own desires— desires 
to learn more about themselves or the world they live in^ desires to test 
themselves 9 to grow^ or to prepare themselves for interesting careers. 
Other people provided the major influence in the decisions of some 
students— families particularly— friends ^ teachers » or counselors. Their 
past experience with education or their general high school environment 
most influenced others. Several students said that their decision was 
influenced most by a combination of two or more factors. 

ALTERNATIVES TO COLLEGE 

For every alternative that is chosen, others are rejected. What alterna- 
tives would these students choose if college were not an option for them? 
This information was obtained from their responses to the item: I 
(jOZAm^t going to attznd co££cge, I muZd... . The largest proportion of 
freshmen said they would work; others would travel; and the remainder 
would be involved in one of a variety of other activities. Responses are 
indicated in Table 4, and in this case, the categories are mutually 
exclusive since responses including more than one alternative are reported 
as such. 
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TABLE 4 








Responses to the incomplete sentence: 








I (J I weAm*t go-cng to <vttmd coU^ge.t I would,. 


• 






N - 205 


Z of Students 


WORK 


work 

work and travel, read, learn, or marrv ■ 


41 
6 


47 


TRAVEL 


travel 

travel and read, learn, or work 


16 
5 


20 


MISCELLANEOUS 


no acceptable alternative/ don ' t know 
military service (11% of the men) 
undecided between two alternatives 
other means of learning 
volunteer work 
other 


7 
7 
7 
6 
2 
3 


32 


NO RESPONSE 






0 



Nearly half of the students in the group said they would WORK if they weren't 

going to go to college* Some would try to get a job in their field of 

interest; some would work until more desirable alternatives were available; 

and others would combine work with learning, travel, or marriage* The most 

frequently given response was simply (VO^tfe, but some students expressed it 

less positively, and others described it more fully* 

wonii, I guu^, but 1 nzcdUbj nzveJi 
gaue aX tiiat. mch thought 

mnk ioK my old mm 
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^Hmaln ^taQnatad am my job and that 
rnatd a^^ect (Lvvtytking nJUz 

Some students would substitute work experience for academic experience in 
their area of interest. 

thy to mako. it a miiAtcAjmrtzachvi 
mnk tn a hospital 

tny to obtain a job that muZd 
6tntulatQ. 6orm o^ my catCege goaU 

others considered work a temporary measure until they could afford something 
more satisfying to them. 



take, a iuJUrtime. job loK a yza/i 
tho^n attend 



OK tm - 



QZt 4ome kind ol job, ^avc momy, and 
thm tA£COzl 

Some said they would combine work with another activity, most frequently, 
either some means of continuing their education, or travel. 

mnk and tnavoZ 

pnobably gU a job and Kzad a tot 

move oixt oi my houAt and nzad a lot 
and gzt to knoi^ pzoptz and mnk 

The only alternative besides work which was mentioned by a substantial 

number of students was TRAVEL; a fifth of them gave this response, most 

saying just tAavU. Others elaborated a bit more. 

tJiavU untU I ^ound a placz in 
ijohich I muld like, to live. 

hitch aJiound the. coimtAy and Eu/iopz 

pncbably tmvtl ii I could, and gain 
mo^e. inde.pende.nce. i^m my iamiZy 

t/uLveJi the. mnld 
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Some mentioned other activities they would iindertake along with their 

travels--»usually learning. 

t/iaveJt and tAy to to^oAn tking6 on my 
own 

p/iobabty tAjdvzt, mnk pant-tirm 

tmvzt and tJty to ZzaAn in a situation 
that (joa& not acadmic 

lo^oHn thhJoixQh tjvoivzt and p2MonaJt 
Azlatio}fi6ki4)6 



In contrast to the students just described, a number of freshmen could 
think of NO ACCEPTABLE ALTERNATIVE to going to college • A few simply said: 

I don^t fewoo; 

be m(iQJvtaA.n (johat to do noxt 
Others, however, seemed to find it a dire prospect. They would: 

die 

fae loht 
go cAjozy 

be. in a hop^z6^ htato. 
A tenth of the men but no women, said that they would enter MILITARY 
SERVICE. 

QjnUjbt in tkz XUi FoAce 

takz cote 0^ my lUtLta/ty obtigation 

pHobably znZJUt In tkz amo^d <(oAceA 

One man said specifically that he would use the Service to acquire training 

in the area of his vocational choice. 

QMtut in tht Havy and get medical 
VuiLning tkvit 
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Some of the students were UNDECIDED as to choice between two alternatives 

to college attendance; in each case^ work was one of the bptious. 

qaMi^ gzt a iuJU-timt job ok enlUt 
Jin thz Coabt Gua/ul 

gzt a job oK bum oKomd [thavzJi^ ztd. ) 

pHobabty OK mtviA t/uiining pnjognm 

gtt a job OK gzt moKKitd 

OTHER MEANS OF LEABNXNG^ previously reported in conjunction with work and 

travel y was also the only alternative mentioned by several members of the 

group » General learning or education was the focus of some responses* 

go back to kigk school and takz iomz 
couMt^ 

tHjj and zxpoMzncz tkingi that muld 
tzach about Hit QAptdiaJUy in tkt 
aJiza oi chiijdKzn 

iuKthVL my tdaaatcon in any -my po66lbtz 
In others^ vocational preparation was specif ied. 

tza/tn a tnadt 

attznd a PKactical Uauing Coowe 

-6eefe iuAtkVL vocatiGnaJL tnaining 
VOLUNTEER WORK was mentioned by a few students » and OTHER alternatives 
included: 

be a ikir-ttmiU bom 

be ti\)ing uiith £KLznd6 and making a 
movit 

tny to do things that bKing happinu6 
and dziiniXeZy avoid mnk 

SUMMARY If this group of students wete not going to attend college^ most 
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of them would either work or travel— or both, A number of them indicated 
that through work, travel, readings courses, or volunteer work, they would 
acquire some of the learning they would have obtained in college. Some of 
the men would go into military service, and most of the remainder of the 
group couldn^t think of alternatives which were acceptable to them. 

IMPORTANCE OF A COLLEGE DEGREE 

Most young men and women who enter college expect to obtain a baccalaureate 
degree* What importance do students attribute to a degree? In their 
responses to an inconplete sentence beginning with: T/ic mo6t Ajmpofitant 
thing about a coitzgz do^QhiiQ.. . . ^ academic and vocational values were most 
frequently mentioned. Personal and social iiqportance were also mentioned. 
Responses are reported in Table 5. 

Nearly forty percent of students referred to ACADEMIC values in describing 
the importance of a college degree. They spoke of the education, accomplish- 
ment, or fulfillment of a prerequisite for further learning which a degree 
represented to them, A fifth of the students considered the knowledge or 
learning attained in pursuing a degree to be most important. 

tko. education bdiind It 

hoi^ mvLoh you tzoAmd vohltz acjquAJung 
It 

nothing, thz Imo^tzdgz aomt^ - dcg/ieei 
my fae zoHnzd voWi a miyiimal o^ fenotcdedge 
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TABLE 5 

Responses to the Incon^lete sentence; 
Thz mw^ xjnpo^UanZ thing about a coltZQZ degree. . • 

N « 205 

% of Students 



ACADEMIC 38 

knowledge^ learning be?tlnd It 20 

indication of accoiiq;»li8hment ^ ability 11 
prerequisite for further study ^ graduate 

school 7 

VOCATIONAL 35 

ticket to better^ more interesting jobs 32 

economic benefit 3 

PERSONAL 14 

experience/growth/achievement 8 

personal satisfaction 6 

SOCIAL 8 

status /prestige/opens doors 7 

learning about people 1 

MISCELLANEOUS 14 

opens doors (unspecified) 5 

nothing/not ii)q>ortant 3 

what you do with it 3 

don't know/other 3 



NO RESPONSE 
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Others considered the greatest importance to be its indication of achieve- 
ment or competence • 

it ^p/te6e*tt6 a coMain itandoAd 
oi accomptc6fiment 

total knowttdgz and (uc&dom In a 
PoaXJLquIojl iWid 

it pnoveA you^vz tzanmd to buJUUhit 
a JUttJU hzJUvL 

For some 9 the degree was most Important as a requisite for graduate or 

professional school or for further study. 

it viJUit oJUjqm me to go to Lat/o School 
and become a lau)yvi 

needed ^ok MA oK PhD 

it ii yovJi pa^spoHt ioK iiMthoA 6tady 

A third of the freshmen described the importance of a degree in VOCATICXIAL 

pursuits«^n getting better » more interesting jobs or in providing a 

greater variety of job opportunities. ^ 

it put6 one a big 6tq) tcmjtd 
getting a good job 

it pHzpaAz6 you ioK a thinking job 

it open6 tht dooK ioK job oppo^ttanitie^ 

<t iii my tickzt to a job I (Ml onjoy 
and iind intvi^Ating 

it* 6 important in tht mhld o^ 
buAinoAhl 

A few responded in terms of economic benefits; one man put it succinctly 
when he said that the most important thing about a college degree: 

-C6 $ 
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PERSONAL growth and development or personal satisfaction were the most 
ii^ortant eleaents of a degree to some aembers of the group* Their responses 
are actually references to the college experience rather than to the 
college degree. 

not AO mch the. deg/iee but what I've 
tunned and how I gnm duJUng the. 

it a stepping ^tono. Jbi my dzvetopttmt 

that I itJWLQQted ion. iouA yzau and 
am now moKz pKepaAed to iacz tkt wonld 

It can pKove to m l^ve iinaJUy (uowipttttd 
something on my own inJuUaJtlm 

Personal value for others meant satisfaction with their college experience. 

tka 6Ui-AatU faction o^ mating the 
chatlmge. 

only that it hoA ptuonal 6atU faction - 
not that it gets you anywheM 



SOCIAL importance of a degree was described by some in terms of status or 

prestiget by others , as an indication of learning about people. Prestige 

was mentioned more frequently. 

aZJUm entJumte into. the eJt^tabtUhmjnt, 
ti you want it 

t6 that the bettZK the de^gKte the mone 
pHUMtlge and mone^ 

i6 the. 6uppo6e.d ^le^pect it coMteA with 
it 

i6 being able, to 6ay, "I have, a coilzge. 

A few mentioned learning about people. 

learning what pzopte a/te Uhe. 
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MISCELLANEOUS responses Include those which refer to Increased availability 
or opportunities without describing the area of opportunity. 

it OpZM doOHA 

it opcii^ oppoHtimitJi^} tht pKodUl 
oi obtcuininQ It 6houtd mobtz yon to 
mofee tht mi^t o^ thz oppontutUty . 

Others reflect the belief of some students that the importance of the degree 

lies in the ability to use it or the use to which it is put. A few said 

that it has no importance, and others indicated that they ilidnH know what 

was most iiiq)ortant about a college degree. 

SUMMABY This group of freshmen described two elements of importance in a 
college degree; its provision of increased freedom, flexibility and oppor- 
tunity in their lives, expressed most frequently as a tickzt to a b^ttCA 
job, pa66po/ut to iuAth^A 6tudy, or opeM dooM to moKt opponjtmiti^A} 
and educational or personal growth and development, most frequently 
expressed ar tht tzoH^Jjftg be^hind it. 

EXPECTATIONS OF SUNY/B 

Expectations influence both attitudes and experiences, so it is important 
to know what expectations these incoming freshmen had of SUNY/B. These are 
revealed in their responses to an incomplete sentence which began with: 
I expect to iind that SIMV/B... . Their responses, many including refer- 
ences to more than one concept, reflect both enthusiasm and'pessimi.sm, with 
the great majority being expressions of confidence in the University. 
Responses are reported in Table 6. 
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TABLE 6 








Responses to the incosqplete sentence: 








I expec;t to ihid that SUNV/B. . . 








N = 205 


T of 




PERSONAL 


great experience /contributes to 

personal growth 
responsive/satisfies my needs/lives 

up to my expectations 
rewarding 

boring/lacking in new e3q)erience/does 
not live up to expectations 


14 

U 
5 
5 

1 


37 


ACADEMIC 

• 


contributes to my intellectual growth 
excellent, good, adequate school 
niccjcs iny euucauxonax n66us/giv6s nic a 

good education/helps me find, 

prepare for a career 

uUUgU^ CUUipc uJL Vc 


9 
8 

8 
8 
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SOCIAL 


big/ crowded/ impersonal 
contributes to social e3q)erience, 

growth, learning 
great, free, open, friendly place 
microcosm of society 


a 
o 

6 
5 
2 


22 


GENERAL 


challenging /s t imula t ing/in t eres t ing 


21 


21 


MISCELLANEOUS 


other 


6 


6 


NO RESPONSE 






4 
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More than a third of the students referred to the PERSONAL dimension of 
their e3q>ected SUNY/B experience* Their concepts include; a total 
experience affecting their growth and development; satisfaction of their 
needs and expectations; reward; and enjoyment* Desire and concern for 
personal growth has been evident in responses throughout this chapter and 
is the personal concept most frequently mentioned in response to this item* 
The students expressed confidence that SUNY/B would contribute to their 
development* 

tottt mofee me mo/te omAe. po.opt^, 
bQAJ^g on my own, and moHZ opojmLnd^d 

a QHMt expe/t/cence mojntaZty, phtf6lcaJUy 
and 6pVdtua£Zy 

voWi ha\)Q. the. QKOjotz/^t bea/ung on me a6 
a peJi6on ^oK tht H2/^t o{^ my Zt^e. 

mJUL bo. ono. o^ tht 6e6i decc6>con6 I 
Q.\)QA made* It imZl hoJbp mo. to ilnd 

hzZp me touoand thz poMon I'd tiko. to be 
They also expected that SUNY/B would be responsive to their needs* 

tttc££ provide, me t^th w/uit I woni 
^U6 my needA and opeM my zy^ 
vciZL OQnzz tuci/i me 

mJUi do aJUL that*6 po66lbl^ to help me 
ac/i>ceve my goal 

Several students said that they expected their experience to be worthwhile 

without specifying in what way* 

^nt^M^ting and m^ahxUng 

mJUi be chaZZznglng and MWanxLing 
In the ^utuAe 

mJU be ciiaZtojnglng but Invaluable 
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Others expected to find it enjoyable. 

vQAy mjoyabto. 

u)UZ fae chaZtmglng and onjoyablo. 

i& a ptaao. at u)kLch I £eaAw (/okitz 
ejfijoylng thlb pz/Uod my Hit 

Two were pessimistic* 

l6 not aJUi tkat I had hopzd {^oK ^ 
a coZZzgt 

laciung In now expe/^tewcc^ becooie 
mo6t 6tadtnt&, tikz m{f6c£j{, come 
({/torn y. 



A third of the students spoke about the ACADEMIC area of their SUNY/B 
experience* Various dimensions include intellectual development, satis- 
faction of educational needs, difficulty of academic work, and ratings of 
the quality of the University. Each of these was mentioned by nearly 
equal numbers of students. 

Some students responded in terms of learning or intellectual growth, often 

in combination with social development. As with responses referring to 

personal growth, confidence in the University is evident. 

wictfc be a Jf^tzpplng 6tont In my 
tducuvtlonaJL p>^ce64 

u)UZ hoJip mo. bHying out my vl2W6 and 
dtveJiop now oAza^ o^ thought 

mJit hzlp me to g^u) IntMo^ctuaZZy 
and 6ociaZty 

This positive attitude is also reflected in the expectation that the 
University would meet their educational needs. 

uiWL mtet my weed6 oA a ^tadzYVt 
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mJU qIvz me a mZl-^Homdzd education 

uiUU glv^ we at l^a^t poAt th^ 
knou)t^dg^ 7 am ^^zking 

Some students described ratings of the University which ranged from 

excellent to adequate— most being good or above average. 

a v^ny JuntWiAtbiQ and a vojty good 
cahoot 

l6 owe oi tho. boMt acadztncc AMtUutioM 
In tko. (loantAy 

jU a ioAJiZy good school 

jU a Kovugh bixt above. avvuxQZ school 
Several freshmen expected SUNY/B to be tough or COmpZtUlv^} some included 
other perceptions. 

viiitl be tough competition 

tough and compoJUtivo. but good iofi 
an e^dacjotion 

competition, hanxb^onk, and waybo. 
enjoyment 

at tlmeM di^iicuJU, bat Xn the. end 
mo6t Hj^oAxLLng 

For a fifth of these incoming freshmen, expectations of SUNY/B included a 
SOCIAL dimension—either the social environment in which they would interact 
or the social development or experience which they anticipated. 
Some expected SUNY/B to be impersonal, crowded, or frightening, 

oveJicAoi^ded and hand 

AM weiu, chaJUenglng and inlghtzntng 

AM too big to cope uilth 

AM too AMpeJiMonaJi 
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a Zango., cvtocvded, tonUy, buA^aucAatic, 

Others perceived an impersonal environment which nevertheless included 

positive (or ultimately positive) aspects • 

-u ^thnuZcuUng and ovet-c^wded 

i^ightojfUng at but QHRduaJUbf 

Vil thtnk itU QKzat 

vz/iy AjfrpaMonal uiith ^tudont 6t/U^z, yzt 

is kighty imptuonal, homveA acadmicaiiu 
mJUi'Siittad 

A number of the students expressed only positive expectations. 

lf> a QKQXLt plaaz 
U IntQAUtinQ^ im and inzz 
U a QKdat, inza and intmdJbj place. 

A few thought that SUNY/B would be neither completely impersonal nor 

entirely friendly, but rather a microcosm of society, 

Micfc£ fae JUkt a mbitatanz sodoty ijixith 
alt thz goocfc and e.vlts in a /l^quZoa 
6octzty 

i^lU fae diveMz - and tho^HJi uuJU be a 
yitdtz ioK me 

Some members of the group referred to social learning or development, or 
to the people with whom they expected to interact, 

open my tiio. sodaZly and 
aoMmicjoJUby ^ 

(^iltt teach me to Zlvz on my am and 
give me iru^ight to vohat peoptz qm. ' 
HXLoUjy Uka 

u fitted mth a bunck o^ veJiy diU^^ 
intt^ting ptoplo. u)itk 60 nuch to 6hanz 
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The words used most often to describe SUNY/B were ckoZZoyiQAjiQ ^ AjVtOMMtinQf 
6timuJiciting y exciXtng— frequently in combination. The students who used 
them rarely referred to academic, personal, or social areas; rather they 
seemed to indicate that this was their GENERAL perception of SUNY/B. 

£Ut££ p/iovid^ a 6timut(vting (vtmo6pheAz 
iofi tivAMQ and IzcjvaIyiq 

veJiy dmandingy ({/Lce and chalt^ng^g 

diiiviznty oxcJJxng 

16 inteJio^tingy chaJUmglngy zxdtLng 
and lnioHmati\)Z 

MISCELLANEOUS responses concerning expectations of SUNY/B include: 

wu££ fae lYitQA2^tAjng In Hzgahd to poUticaZ 

ha^ a lot 0^ 6novo 
jU 6omztking oJUz 

Five percent of the students either indicated that they did not know what 
they expected of SUNY/B or did not complete the sentence. 

SUMMARY The majority of the students in this group described positive 
expectations of SUNY/B. They expected it to be a good school, interesting, 
challenging, stimulating, or responsive to their educational or personal 
needs. Many expected that it would contribute to their intellectual, 
social, or personal growth. A sixth of the freshmen thought SUNY/B would 
be impersonal, overcrowded, tough or competitive. However, by and large, 
these freshmen began their college experience with optimism and with 
confidence in the University. 
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ABSTRACT 



In the month or so before they began their freshman year at SUNY/B in the 
fall of 1971, 205 young men and women described themselves in various ways 
by responding to incomplete sentences in the Student Perception Survey. 
They described what was most important in their lives: their hopes, 
expectations, or perceptions of the next four years; the major influences 
in their decisions to attend college;, what they would have done if they 
weren't going to attend college; their perceptions of the importance of a 
college degree; and their expectations of SUNY/B. 

Personal or academic concerns were most important in the lives of most 
members of the group* About half of the students referred to personal 
concerns, more specifically, themselves, enjoying themselves, adjusting to 
their college experience, growing, learning about themselves, finding and 
achieving their goals, personal problems, or religion. Forty percent of 
the freshmen referred to academic pursuits such as continuing their 
education, developing their intellectual skills, performing well, or finding 
a major. Present or potential relationships or development of interpersonal 
skills were most important to a fifth of them. 

Personal and academic concerns were also most frequently mentioned by the 
students in describing their hopes and expectations of the next four years. 
Nearly two-thirds of these freshmen spoke of personal goals. They hoped to 
become better, more mature, complete persons; to know and understand them- 
selves; enjoy themselves; establish or accomplish their goals; overcome 
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personal problems; or to improve themselves* A few said that they expected 
to change, not change, or to retain their values. Forty percent of the 
students mentioned academic goals; they expected to learn a lot, get a 
good education, work hard, complete their education, or simply to be in 
college. Social relationships or development were mentioned by a tenth of 
the students. 

Academic, personal, or vocational concerns were major influences in the 
decisions of most students to attend college. Other people or social 
pressure were instrumental in the decisions of others. A third of the 
freshmen mentioned academic influences including desire for further educa- 
tion, learning, or intellectual challenge; high school teachers and/or 
counselors; and high school achievement or environment. Nearly as many 
said the major influenc was personal: themselves or their own feelings, 
desires, or goals; their desire for personal growth; or for a few, their 
uncertainty or lack of desirable alternatives. A fourth of the students 
were most influenced by their desire for vocational preparation either for 
specific careers or for better, more interesting jobs. A few referred 
specifically to economic , Is. A fourth of the students were most influenced 
in their decisions by other people—friends,- neighbors, people around them, 
and especially parents or families. Social pressure, more than anything 
else, affected the decisions of some, while desire to meet or live with 
other pciople was the primary influence for a few. Some of the students 
included two or more factors in their responses. 

Nearly half of the men and women in this group said they would work if they 
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weren't going to attend college; a fifth of them would travel, and a tenth 
of the men would enter military service • Some students would find other 
means of obtaining at least some of the learning experiences they expected 
to have in college through work, travel, training programs, military service, 
volunteer work, or reading. Others were undecided in their choice between 
two alternatives; in each case, one of the options was work. A number of 
the freshmen could think of no acceptable alternative to college attendance. 

The majority of students in the group felt that the primary importance of 
a college degree is dependent on two basic assumptions: that it provides 
a greater number and variety of opportunities in their vocational, educa- 
tional and social lives; and that it represents academic and personal 
learning, achievement, satisfaction, and growth. Nearly forty percent 
of the freshmen spoke of academic values, especially the knowledge or 
learning represented by the degree. The academic accomplishment or ability 
a degree represents was most important to some and others valued it primar- 
ily as a fulfillment of a prerequisite for post-graduate study. A third 
of the students thought that the most important thing about a degree is 
its value in obtaining better, more interesting jobs or greater economic 
benefits. The personal growth, achievement, experience, or satisfaction 
associated with a degree were most important to a seventh of the students. 
Social status or prestige conferred on degree holders was of greatest value 
to some; social learning was most important to a few* Several members of 
the group simply said that importance of a degree is that it opoM dooH/>. 
Others said the importance is dependent on an opportunity to use it or on 
the use to which it is put; and a few considered a degree of little or no 
value. 
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In describing their expectations of SUNY/B, the majority of these incoming 
freshmen expressed confidence that their experience would be a good one 
and that the University would be responsive to their needs. Personal and 
academic experiences were each referred to by about a third of the students » 
and social and general ones were each mentioned by a fifth of them, among 
students whose responses were personal^ the expectations of most were that 
SUNY/B would be a great experience » contribute to their personal growth » 
be responsive to and satisfy their needs or live up to their expectations. 
Others thought it would be rewarding or enjoyable; a few expected it to be 
boring or disappointing. Students whose responses referred to academic 
matters indicated that they expected SUNY/B to contribute to their 
intellectual growth^ meet their educational needs^ be a good school or to 
be tough and competitive. The majority of students who referred to social 
experiences expected the university to be a great^ free» open place or 
contribute to their social experience > growth or learning. Others expected 
it to be big and impersonal, and a few thought it would be a microcosm of 
society. The words most frequently used to describe general expectations 
of SUNY/B were ckaJUznging p 6tanixlat<MQ, and IntViOMtinQ. 
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Chapter II 
LIVING AND LEARNING 



Two constituents of college experience which may affect reactions to, 
and outcomes of, that experience are living arrangements and interactions 
with teachers. These factors can contribute either positively or negative- 
ly to the personal, social, or intellectual development of students (and 
sometimes, to teachers or families) • How did the group of freshmen who 
responded to the SPS feel about living in a residence hall? about living 
at home while going to college? What did they hope their professors would 
be like? Responses to these questions are described in this Chapter. 

Information about these students* opinions of the two most common living 
arrangements for freshmen—- living in a residence hall and living at home- 
was obtained from their responses to items which concerned the two arrange- 
ments. In the following two sections in which these responses are reported, 
the term KoMdOjnt refers to the students who planned to live in University 
housing and the term dOtmixtOJi refers to those who planned to live at home 
with their parents. Responses are not reported for the six percent of the 
group who indicated that they would live in neither univer^ty housing nor 
their parental homes. Also in these two sections, responses which include 
both positive and negative concepts are reported in a single category 
rather than in separate ones as is generally the case in this study. 
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RESIDENCE HALL LIVING 

One of the incomplete sentences used to elicit information about perceptions 
or expectations of living arrangements was Rc6^dence haiZ living... . 
(Both residents and commuters stayed overnight in residence halls during 
the two~and-a--half days they attended their Planning Conferences, so their 
responses may have been affected to some extent by this brief taste of 
dormitory life*) Both positive and negative attitudes were revealed by both 
residents and commuters; however, many more residents .than commuters made 
positive comments, and many more commuters than residents made negative ones* 

Residents The majority of residents in the group were optimistic about the 
prospect of living in residence halls* A fifth of them, in speaking of this 
essentially untried experience, made comments which were neutral, or a 
combination of negative and positive, and a tenth of them made negative 
comments* 

Some POSITIVE responses reflect attitudes which ranged from eager to accept- 
ing, and some focus on specific aspects of residence hall living* The 
majority of responses are general and indicate considerable enthusiasm* 

iA a t/imzndoa6 expW/ience 

-C6 di^^eA^nt injom homo, and coutd 6e 
gKoovy to no liyitt^ zdnith 

iM a K^aJtly good expe/tcence 

-C6 lomztktng took iomoKd to 

Others are more moderate* 

6hoaid be okay 

i6 pKobably good ioK owe ydjoji 



TABLE 7 

Responses to the incomplete sentence: 



Residents 
N«107 

% of Residents 



Comnuters 
N-87 

Z of Comnuters 



POSITIVE 62 

good/great 32 
opportunity for social 

Interaction, development 9 
contributes to Indepen- 
dence, growth 8 
fun 7 
okay/good for awhile 3 
academically advantageous 2 



NEUTRAL 13 
new experience /different 13 



NEGATIVE 

crowded/lonely 6 
difficult/hard to adjust 3 



ADVANTAGES AND DISADVANTAGES/ 
DEFENDS 7 



MISCELLANEOUS 

don't know/not sure 
other 



NO RESPONSE 



4 
10 



13 



POSITIVE 

good/great 14 
okay/good for awhile 8 
contributes to social 

skills 6 
contributes to indepen- 
dence/growth 6 
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NEUTRAL 

doesn't affect me/no 

opinion 10 
not Important 5 
new/different 3 



NEGATIVE 

for the birds/not for 
me 22 



18 



22 



ADVANTAGES AND DISADVANTAGES/ 
DEPENDS 8 



MISCELLANEOUS 
don't know 
other 



NO RESPONSE 



15 



5 
10 
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A nunber of students refi»rred to specific aspects of residence hall living* 
Some mentioned the opportunity to meet people or learn to live with other 
people* 

wtctt be a ncu^ expedience Ajn tbolnQ 
toQZthvi mJk my pee/L6 

open* oppontimltiu to trnat and tivo. 
i^iUh di^^eAznt pzoptz 

Others commented on its contribution to their growth and independence* 

lb a good u)ay o^ blouoiy mating into 

lb w/ieAe yoa might tzohn tkz mobt 
[about yovjubtti and people) 

06 iaA ajb I con 4ee KzaZZy glvQJb an 
oppontayUty ^ok g-toiat/i oi con^idoncz 
and -utdependence 

Several expected their new living style to be fun* 

bkould fae ^un and a>x intvioAtJing neto 
expe/Lcence 

bhoiild fae a good expe^ence to mzoX 
new initndJb and have, ^un 

A few thought it would be academically advantageous* 

glvQjb 6tud^nts> an oppontimJity to tzann in 
a total onviKOYmont geoAed ioK inttiZo^ciiiat 
btimuZation 



Responses of some students seemed non-committal or NEUTRAL, although they 
might be either positive or negative, depending on what the student had in 
mind* 

ib an zxpoJiizntz 
bhouid fae di^QJient 

ib a ncio expeuence that I mabt adapt to 
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A few residents were pessimistic about the experience and reported NEGATIVE 
perceptions* 

-^6 JUkz ttving an cu^htnay 
doQ^n^t iook too pnomUing 
jU gonna be lonoJbj 

Some expected residence hall living to have both ADVANTAGES AND DISADVANTAGES » 

or to be dependent on other factors* 

6houZd be ^un but coiUd tend to 
get on my nMvz& 

-C6 good except iofi the c/ume note 

voitZ pnobabiy be good -tn the my o^ 
ineedom but oJtAo loneJty 

can extheA be a baJUi ok a toneZy death 

MISCELLANEOUS responses include indications of "don't know" and descriptions 

of what residence hall living should be like. 

6houJLd be an expeJuence [good on. bad - 
I don^t fenotu) 

hhould be inze 

should de^tniteJCy be coed, Jit^6 natunat 
tiiat u}ay 

Conwnuters What about the commuters— did they feel deprived of a desirable 
experience? Only a third of them expressed positive perceptions of resi- 
dence hall living* A fifth of them considered it undesirable— at least 
for them, and a sixth of them were noncommittal* 
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Among the POSITIVE responses, some express enthusiasm (or wistfulness). 

mold be e^xcAXing 

maZd be ianta&tia (at £ea6i loK a 
tUUa (JOhUd) 

l6 QKzat li you can a^iond Jut 

would be good ^o^ me 

Others are matter-of-fact. 

^ ^(vtuiactoHjj [cut {/JiAt vIqs/o) 

wakojb {^OK cZohZfi tlQM In co££ege, 
but cormuWi 6tudzrtt6 who woHk (vt it 
can Qzt ju6t 06 involved In campus 

A few reflect moderate views. 

-C6 alt n^Lght 

may be good ioK the. ^Ou>t ycaJi only 

would pnobablsj 6taAt out as an advontxxnz 
but latQA get bontng 

Some commuters referred to social interaction and/or development of indepen- 
dence as desirable aspects of residence hall living. 

an QxpoJuLencz that hclf>6 a peJison 
to matu/ie and become mon.e independent 

is probably g^eat becaase you anz on 
you/L own and meet a lot o^ InteJieJSting 
pejople 

would be a gnzat social oxpentence and 
oppontuntty to live Independently to get 
a taste o^ what independence is all about 

A sixth of the commuters madfe NEUTRAL comments, most of which refer to 
the fact that residence hall living would not be part of their experience. 

doesn^t e^^ct me 
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l6 no conc^nn mim - I won^t be JUving 
cut campa6 

Others said they did not consider it essential to their college experience. 

^n^t nQ.cQ^6<vuf to me and, ^06, It 
Jib ixyujnpoHtant to me 

mi^ht be rtcce - bat ^ on zxpViiQMdQ. I con 
pa64 op 

A few, like some of the residents, simply said it was new or different. 

new; to mo6t po^opto. 
JU tatcMy dL^£QAQ.nt 

For a fifth of the students who planned to live at home, residence hall 
living held no appeal; their NEGATIVE responses show clearly that they 
wanted no part of it. 

muld dnJi\)t mo. bmayicub 
doQA not 6iJUJt me 
6tinks 

tuAM me o^i 

maoot 
^ ^0^ tko. bvids 

Others, again like some of the residents, considered the experience to have 

both ADVANTAGES AND DISADVANTAGES, or to be dependent on other factors. 

^ 06 good OA youA fioommato. 

ib good " bat 6^cuAity Is toJOiiblQ. 

jU a tot OjJ lim but a ghzat mount 
0(5 (J^eedom at one titm 

muld be tntoAe^ttng and tniflng at 
tko. 4ame tuno. 
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MISCELLANEOUS responses were made by ten percent of the group and include: 

^ good jjo/t oat-ojj-twn 6tadQ.nt& 

Aj^ pHjob(jd)ty not oA yUct ojb yoix/i om 
pZacQ. and a biX. imcom^ontablt 

Aj> btttoA than notking 

not 06 ind2.p(LndQ:nt ojb peop£e 
be^^eue it ^ 

SUMMARY Although some residents expressed wariness toward residence hall 
living, the majority were optimistic about their prospective new living 
style. Some made general comments about its b^ing a good experience and 
others mentioned desirable aspects such as opportunities for social inter- 
actions, fun, and development of social skills, independence, and personal 
growth. A third of the conmuters had similar perceptions, while a fifth of 
them felt it would not meet their needs at all. A number of students in 
both groups made comments which revealed neither positive nor negative 
attitudes and some of each group saw both advantages and disadvantages to 
this type of living arrangement. 

LIVING AT HOME 

Further knowledge of this group's perceptions of freshman living arrangements 
was derived from responses to the item: Living at hom ifXitk my poAQ^ntS iMkllQ. 
going to CO^^ege... . As with the item about residence hall living, both 
positive and negative responses were given by both commuters and residents. 
Like the residents who expressed approval of residence hall living, the 
majority of the commuters indicated a positive attitude toward their prospective 
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TABLE 8 

Responses to the incomplete sentence: 
Living at hoirn wWi my poJisjnU i/kltz going to cjoltzgt. . . 



Commuters 
N-87 

% of Commuters 



IResldents 
N=107 

% of Residents 



POSITIVE 

okay /not bad 
good/great 
financially helpful 
emotionally supportive 
comfortable/convenient 
better for studying 



NEGATIVE 

not a good idea 
anticipate problems 
terrible 

financially necessary 



17 
16 
13 
6 
3 
3 



NEUTRAL 
what I plan to do/of 

no inqjortance 
financially necessary 
temporary 



ADVANTAGES AND DISADVANTAGES 



MISCELLANEOUS 
other 



NO RESPONSE 



7 
6 
5 
3 



7 
3 
2 



59 



21 



13 



POSITIVE 

okay/not bad 
fine/best 



7 
2 



NEGATIVE 

wouldn't like it /a 

drag 
terrible 

hinder independence 
miss part of college 
life 



29 

23 

15 



ADVANTAGES AND DISADVANTAGES 



MISCELLANEOUS 
too far away 
other 



NO RESPONSE 



3 
9 



73 



12 
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living situation; however, a greater proportion of commuters than residents 
expressed dissatisfaction with their arrangements • As might be expected, a 
far greater number of residents than commuters responded negatively to the. 
idea of living at home while going to college. 

Commuters The majority of comauters in the group considered living at home 
a good arrangement. A fourth of them made neutral comments or mentioned both 
advantages and disadvantages, and a fifV\ expressed dissatisfaction with 
their arrangement. 

POSITIVE comments were made by three-fifths of the commuters and include 
references to general satisfaction with living at home and to various aspects 
of it which they valued. The majority of the responses are general, and 
are about evenly divided between moderately positive and strongly positive 
ones. 

The largest number of commuters felt that continuing to live at home with 
their parents while going to college wouldn't be too bad. 

okay 

6houMi^t be bad faecaoic I havz a lot 

mil be aJUUght faecooie m Q(Lt along 
oJbiight 

6houldn^t fae bad faecaa^e I havz a tot oi 
inzzdom 

Nearly as many were enthusiastic or indicated that the arrangement was best 
for them. 

wictC be QKo^at 

i6 the. be^t HviYig ioK mQ. 
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I muJtd naXkoJi do 

jU tho. my I mnt to JUvz 
A number of coounuters referred to the financial aspect of living at home. 
For some it was a restrictive factor (reported in the* negative category), 
for others it was just a fact of life (reported in the neutral category), 
but for the majority of those who mentioned it, it was a benefit which they 
appreciated. 

jU a QHzat iinanciaZ hoZp 

(jolZt fae one kM a good i^ay to 

' cut C06t& 

I like, it bzttoA and It corner oixt 
choxipQA, too 

Emotional support provided by home and family was important to some students. 

pKovidu a platQ. to fiotahn to ii yon a/iz 
ixp6tt, -ai6ecate o/i londly at toltzQZ 

voiZZ be ^im. I aJUo u)ant to 6tay a/iomd 
my tittZz bnothoM. I £ove :dtim. 

imponXant to me faecatt6e VIZ nzzd 6orm 
4emb£ance Oj{ nonjfnaZity in my ti^z - I'm not 
ind^pmd^nt moagh 

Comfort or convenience were mentioned by others. 

puX6 iju> in a better 6potf {^nanciaWf - 
have. moKQ. advantaqn^ - acce64 [to] thz 
CAXy, etc. - moKz tom^ontabl^ 

4ai;e& mowej/ - mo/ie com^oHtabte. in a komz 
situation 

A few considered the arrangement academically advantageous. 

uUJU be hzttoA iofi my t^aJming and I ({ee£ 
jiUit 06 ind^pondont 

iMJUi znablQ. m^ to got my studying done. 
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A fifth of the commuters expressed dissatisfaction with living at home. 

NEGATIVE responses range from mild to intense^ most being intermediate. 

mJLt be a pKzXty pooK 6ituuvUon 

jU bad, Vd KothoA be ^/tzo. to mofee my 
om mUtcdiQ/i and pay {^ok thm mtjtoJii 

makzAi me IqM6 Indo^pzYiddyvt - Zutt matunji 

^ not a good tdoxi 
Some students expected to encounter problems or to experience general 
difficulty. 

might pnovo. to be doniticJtinQ wicCfe my 
Yiw tdoM inom coJU^g^ tc^o. 

might be diUtcudU because thzy KzaJUbj 
doY^t undeMtand the. p^ts>6a/iQ^ I go 
through 

l(> going to be hoAd [commuting, 6tadytng, 
not OA much ({>^eedofh) 

may be ^Hxi^tKotuig atthough I don^t know 
tn u)hat u)ay6 

Several commuters were considerably unhappy about living at home. 

6tink^ 

going to be tontuAou^ and may caa6e 
me to Stop out a^toA a yexxA ok tu)o 

16 going to be dull and au)iut 

A few freshmen planned to commute only because their financial situation 

prevented their doing otherwise. 

l6 going to caa6e a lot o^ t/ioubtz but 
lt^6 ckeapcA and i^tl have, to do ^OK 
nou) 

l6 not vohat I p^^oA but vohat I con 
aiiond 
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Some responses are NEUTRAL, reflecting neither positive nor negative attitudes 
toward living at home* 

-C6 lohat I plan to do 

mJit hasjQ. no zHtct (/okcuteooveA 

may be dUt/iacXing but 6o would 11^0. 
in a donm 

A few refer to financial necessity or to the tentativeness of the arrangement. 

AJi mc^A6aAy bo^oxwubo. oi ilnanolaJi Kza/^on^ 
JU only tmponjoJiy untLi I gut my own p£ace 

Several commuters expected that living at home would have both ADVANTAGES 
and DISADVANTAGES. 

voUtl pK2/>Q.Y\t pnoblom^ but it muld 
IncAQMQ. cxuvLng expe^ewcei 

6kouJLd not fae much o^ a p/iobtm - 
undeMtand zach othoA wdUL - 
Living mth younge.^ bnxfthoM and i^JUtoM 
that^lt pnovQ. to fae a ha^ilo. 

4ave6 mondy and aZZc >4 you moHz Indzpon- 
d^ncd in 4ome my6, ^et it UmLU oxpoxiondz 

hoAd on my pojuonal independence at timOM - 
convenient/ many timo^ happy 

Some MISCELLANEOUS responses do not describe living at home per se*, but 
rather compare it to living in a residence hall. Opinions differed as to the 
relative merit of the arrangements. 

M;on';t fae good 06 JUving on compiii 
mZt be btttoA than ttving in tho. dom6 
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Residents What did the residents think of living at home rather than in 
residence halls while going to college? Most of them indicated that it 
would not be satisfactory— at least for them* Some simply wouldn't like 
it while others were strongly opposed to it* Several thought that it 
would deprive them of an important part of college experience. A few 
thought it would be satisfactory or good* 

Three-fourths of the residents expressed NEGATIVE attitudes toward living 
at home while attending college. The largest proportion made general 
comments about its undesir ability • 

maid havz been dUappoiyitlYiQ 

mold not m/tk out 

would 6c a DRAG 
4^ muld be emieJi but not be^t ioK me 

A fourth of the residents were strongly averse to the idea. 

muld be ^ntolojuibiz 

muld be a ilrUito} mdlo/^^ iight^ and haA^lt6 

I cannot cowce/cve o^ it - a iato. m^u^ than 
dzath 

muld be tojwiblz - T muld not ttve. at 
home w/uXe attmdtng co££ege 

Several students said it would inhibit their independence. Two aspects of 

independence were mentioned: personal growth and freedom from restriction 

mold QKzatlxf kindeA my InnoJi d^vzloprmrit 

tan be hoM tjohm it come6 to leaving /xome 
p^mamntly 

iAivuiu ba t!iz zc^it disa^tzKou^ thing to 
inhibit my need ^OK ^^i-dUcipJUm, 
KQ^ponsibilUy and indzprndznce. 
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-C6 too con^AJfUng 

mijJbi pnobabty /vender mj ind^pzndznt acjUon^ 
and noM) expe^eitce6 

muZd hindvi my ^dependence QKzatJbj 

Others thought that it would deprive them of an essential dimension of college 

experience • 

mvJid bo. mU6lnQ kali tht cottege expe/tcence 

would not aiZou) me to divt Jbito thz totoJi 
ayu.vQMity expe/tcence 

mold mohe me mU6 ^ormXhlng 

A few residents made POSITIVE cooments about living at home; some felt it 
wouldn't be so bad; two thought it would be fine. 

mutd be aJU n^glfif 

(/ooutdn^t bz 60 tvutlbtz 

mixZd be a boJttVi my to do it 

Among the remainder of the residents, a few saw both advantages and disad^ 
vantages to living at home, some did not express an opinion, and several 
from the e stem part of the state said it would be too long a trip. 

SUMMARY The idea of continuing to live at home with their parents while 
going to college held varying degrees of appeal to these freshmen. A 
majority of commuters said that the arrangement was satisfactory or best 
met their financial, emotional, or physical needs. A fifth of them were 
dissatisfied with the arrangement, and the remainder made neutral conments 
or said they saw both advantages and disadvantages to the situation. A 
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small proportion of residents thought that living at hone would be satis- 
factory » but the great majority of them felt it would not. 

PROFESSOHS 

Part of the daily lives of the majority of students after they leave 
their residence halls or their hones is interaction with processors* 
While there is some debate about the relative influence of professors 
on a student *s total college experience ^ there is no dispute about the 
dominant affect of the faculty in classroom experiences. The students 
in this group had twelve or more years of interaction with teachers and 
had experienced the differences teachers can make in learning experiences. 
They described what kind of teachers they would like to have in college 
when they ' completed a sentence which began with: 7 kopZ that my 
pHX>lQM60H^... . Responses include references to both academic and personal 
interactions. There is much overlap, of course, but for convenience in 
discussion, the responses are reported in those two categories in Table 9 
and in the text. There are a nijaober of multiple responses which touch on 
both areas. 

Nearly three- fourths of the students mentioned ACADEMIC or professional 
characteristics of teachers which include references to knowledge, 
coiq)etence, style, and method of presentation. 
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TABLE 9 






Responses to the incomplete sentence: 






I hope, that my p^^e6-6ow... 






N - 205 




ACADEMIC 


good teachers/know ledgeable/conpetent 

enthusiastlc/interesting/stimulating 

open-ninded/flexible/fair 

easy 


72 

32 
21 

16 

■J 


PERSONAL 


understanding/human/ friendly/helpful 
care about students 
take an interest in me 
get to know, understand me 


48 

26 
9 
8 
5 


OTHER 




2 


NO RESPONSE 




1 



A third of the students said they hoped their professors would be good 
teachers. Their responses range from global ones such as o/ie good tzadlZU 
to specific ones like don^t talk too ^a^t. Good tzachcM or g/tea^, could, 
of course, encompass many other characteristics; more specific responses 
include those which refer to competence, knowledge, and methods. 

knovo (johat tiizy anz tallUng about and 
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(UVL afaie -to mofee tkz 6tudmt mdtnjbtand 
concepts tuJUbj 

don}t wa6;te mf tmo, and tkoAM^, and 
tQjdch me 6omeMUng rnhXhixhilo. 

(Ue up-tO'datQ. In thtOi to^aohinQ moXhodl 

A fifth of, the freshmen said they hoped that their professors would be 

stimulating, interesting or enthusiastic. 

KQjoJUy JUka what thzy aht doing and vUlt 
convej/ £ove ioK thzlK a/ut / 

oAzn^t porrpouA and bo^ng. ..should b^g a 
c^Atain tLwJbj atmotphoJiz to cXm4^ 

can ttuntxiato. me and intoM/^t me in thz 
6abj^ct thojj to^ach 

/laue the. abiJUty to zxpnz^i thtUt gno^at 
knowledge, in an intOMMting mannoJi 

Others hoped for flexibility, fairness or open-mindedness in their teachers* 

Some s±aply said they wanted their professors to andv^QA qaOMtA^oni^ but 

others hoped for more. 

aAZ mlting to dL6Cu/>6 anything o^ intoAoM 
eveK It hthcuyt {^nam thz day ^6 planno^d 

i^UJU be mom than jvJ^t a living t^octbook 

aAQ. da>cii662M m thtnz lb tack a mnd) - 
open to new -cdea6 

oAe iaAJilll 

A few said that they hoped their teachers would be eoAJ/ or ea6{/ maJikeM. 

Half of the students described PERSONAL characteristics they hoped would be 
typical of their professors • Some degree of personal interaction was 
implicit in these responses ranging from simple responsiveness— /lomon. 
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undOJUtanding^to personal relationships outside of the classroom. A 

fourth of the freshmen spoke about general supportive relationships. 

{Hl^ndZy, (Vttlculat^ and mdzAJi^tmdinQ 

heZpiut and be (^UZJUng to g^ve me 
addiXionaJL hoJbp I need it 

human 

undcMtandcng, patient, totviant, 
zncou/uiging 

uiWL be undoMtandtng - at toMt iofi a 
coap£e tceefeA untlt I goX ^ta/ited 

A fifth of them said they hoped their professors would care for them as 

individuals. They did not want to be known as just a name, a number or a 

face. TWo forms of care were described: that which does not necessitate 

interaction outside of the classroom but does require concern for the 

student," and that which requires knowledge of the student outside of the 

regular classroom experience. Desire for their professors* concern was 

sometimes expressed implicitly by reference to "students" or " individuals 

oAe 4eia6.cXtve to 6tadant nQ.Q.d6 

coAQ. about individuate and t/uf to help 

ajie intinjuting and cake, about theJjL 
6tadent6 

aAe. "^eat" people., mamng that they 
take, an actuuaJi inteAe/^t in zveny student 
and not just tJizat hijn oA a numbeA on, a 
name 

In other responses, the desire was explicitly expressed in terms of "me" or 
my. 

wUX like, me and do theln, beAt to give, me 
a good educxxtion 
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-tofee an imtQASjbt -61 me 

iuctt t/iojot me OA a pz/uon Hjathvi 
than a mmbzK 

a/iz concerned cd)Out my intoJie^t and phoQKU6 

undzA6tand and tUtzn to me u)hen I fiave 
6ometiUng to 6ay - 6ometxmu 

The type of relationship desired by a few freshmen would probably necessitate 

interaction supplementary to classroom experience* 

voiUL knoM and undeMtand me 

tuctt cAzate. a nzZatloMlup out&ldz o£ 
dtaA6 voitk m 

mJUi become t^end& o£ mine, and that I can 
talk to them tofien I need to 

OAZ good, undeMtandinQ, and have, enough 
tune, to taJlk peMonaZJiy mJtk me 

V SUMHMDT A composite of these students' descriptions portrays the ideal 
college professor as a good teacher who is knowledgeable and enthusiastic 
about his subject matter, interesting and stimulating in his style of 
presentation^ and flexible and fair in his methods* In addition, he is 
understanding, friendly, helpful, and concerned about each student as an 
individual* Of these characteristics, the most frequently mentioned were 
those related to professional competence and to understanding, supportive 
responsiveness* Stimulating, interesting presentations and concern for 
students were mentioned next most frequently; flexibility and fairness 
were mentioned somewhat less often* 
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ABSTRACT 



Two more elements of college experience— living arrangements and interaction 
with faculty— were studied using the incoming freshmen's responses to items 
concerning residence hall living, living at home, and hopes concerning 
faculty. 

.Residence hall living was perceived by three- fifths of the residents and 
a third of the commuters as a good experience or one which provides oppor- 
tunities for social interaction or development of social skills, indepen- 
dence, or personal growth. It was considered an unsatisfactory arrangement 
by a fifth of the commuters but only a tenth of the residents; the commuters 
indicated this by general negative comments while the residents said it 
would be hard to adjust to, crowded or lonely. About a sixth of each group 
were neutral or non-committal; the residents simply said it would be 
different or a new experience, and commuters said it didn't affect them or 
wasn't important. About eight percent of each group saw both advantages 
and disadvantages to living in a residence hall. 

Living at home with their parents wnile going to college was perceived by 
three-fifths of the commuters but only a tenth of the residents as a good 
experience; both commuters and residents made positive general comments 
and coTnnuters also expressed appreciation of financial advantages, emotional 
support, physical comfort, greater convenience, or better studjring conditions. 
A fifth of the commuters and three-fourths of the residents considered 
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living at home undesirable, eminently so for a fourth of the residents and 
five percent of the commuters. Members of both groups expressed general 
dissatisfaction or disapproval and some residents said it would hinder 
their independence or deprive them of an important dimension of their 
college experience, while some commuters said that they anticipated 
problems or would tolerate living at home only because of financial circum- 
stances. An eighth of the commuters indicated neither positive nor negative 
attitudes but instead said that the situation was temporary, financially 
necessary, or unimportant. A tenth of the commuters, but only a few 
residents saw both advantages and disadvantages in living at home while 
going to college. 

When asked to describe what kind of professors they hoped to have in college, 
nearly three-fourths of the freshmen mentioned professional qualities. A 
third of the students said they hoped to have good teachers who were know- 
ledgeable about their subject and able to communicate it well. A fifth 
of them said they wanted interesting, enthusiastic, stimulating professors, 
and a sixth hoped particularly for flexible or fair ones. Half of the 
members of the group described characteristicG of personal interactions. 
A fourth of them mentioned responsive, supportive qualities such as 
friendliness, understanding, or helpfulness; a fifth said they hoped their 
professors would show personal interest in or concern for them. Five 
percent of the studjents hoped to establish close relationships with their 
teachers involving interactions supplementary to classroom experiences. 
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In brief, the students hoped to have professors who cared about them as 
individuals and were knowledgeable, coinpetent, flexible, fair, and able 
to connnunicate interest, enthusiasm, and understanding of their subject* 



Caiapter III 
NEEDS, WORRIES AND WISHES 



College experience provides opportunities for personal, social, intellec- 
tual, and vocational development, and pursuit of those opportunities 
involves risks, responsibilities and rewards: loneliness, rejection, failure; 
obligations, demands, sacrifices; friendships, satisfaction, growth, know- 
ledge. As these young men and women who were about to begin their college 
careers thought about college and the many possible experiences before them, 
what did they most need to know about college? What worried them most? 
What did they wish college were like? Responses to these questions were 
given by the group of incoming freshmen who responded to the SPS and are 
described in this Chapter. 

INFORMATION MOST NEEDED 

In responses to the item, TliC one tking I molt need to fenow about colt^gz..., 
the majority of the students mentioned personal or academic concerns; 
administrative or social ones were mentioned by smaller proportions of them. 
A considerable number did not respond to the item. In Table 10, responses 
are reported. 

A third of the freshmen said they most needed to know about PERSONAL matters: 
they wanted to know more about themselves in relation to the college experi-' 
ence, how to adapt to their new experience, where they would fit in, how they 
would react, and whether college would meet their needs and help them to 
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TABLE 10 



Responses to the Incomplete sentence: 
Tk& om thJinQ I mo&t mzd to know about cotle.ge., . . 

N = 205 



PERSONAL 



ACADEMIC 



ADMINISTRATIVE 



SOCIAL 



MISCELLANEOUS 



NO RESPONSE 



how to adjust, cope 

whether it will meet my needs/what 

it will offer 
how or where I fit in, react 
how to grow, get the most out of it 



what courses to take and when/what 

they will be like 
difficulty /whether I can handle it 
faculty expectations , behavior 
how to study 
what major to select 
what options are open 



red tape/credit structure /procedures 



people/how to meet people, make friends 
life style/campus culture/what is going 
on 



don't know 

financial aspects, resources 
other 



% of Students 



15 

9 
6 
4 



12 
10 
4 
3 
2 
2 



11 

4 
4 



2 
1 
3 



34 



32 



11 



6. 



15 
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grow* The most frequently mentioned concern was adjustment to the new 
experience. 

how to got 6taAte.d??? 

kou) to adjost wo/ik habits 6o that 
I can balancQ. 6tady and lQA>biiAz 

how to become on ed^ew^ad pa/it o^ It 

how to ^nd my way a/iound in zvz/uy way 

how di^iicuZt AJS ttiz change. ^Kom high 
school 

how I can dcaZ with it 

how to adapt to a di^^c^ant atmo^phoAc 
mvinjomcnt 

what my pHjionitic^ should be ■ 
Some students wanted most to know whether, or la what way, college would 
contribute to their live^ or to their goals. 

i^ I can ^nd what I want in it 

wilt it actually hoJOp me to goX a bcttcfi 
job in the iutuAz 

wiZl it meet my expectations and hzlp me 
/Lcach my goals 

what good can I get out o^ iX 
Others were primarily interested in knowing about themselves in relation 
to their new experience. 

how to dctenmine whe^e Vm at 

how VjU iezl about it a{^eK Vm ased 
to it 

whether, I'm capable o^ handling it 

what It is like, will I in 

wHl I be lojst in a cAowd ok make a 
name iofi my^eli 

what I want to get ^Kom it 



A few wanted to know whether it would, or how it could be made to, contri- 
bute to their growth and development. 

whzthvi it con hoJbp mo. qkow cu> a ptuon, 
not ju^t lnt(MQ.(UaaJUy 

hou) to uAe my abltUUe^ to Qzt thz mott 
out oi my Q^duLdotion 

hoi/) to Q(Lt thz (joidut Q.xppjU2ncQ. 

hoi^ it iMJi hoJip mo. gtt zxpnAJizntt 
about my^zl^, pzopto. oAound me, etc. 

A third of the students wanted most to know about ACADEMIC matters including 

courses, course difficulty, faculty, study methods, or what options were 

open to them. The academic information needed by the greatest number of 

freshmen concerned courses— which ones to take, when to take them, and 

what they would be like. The frequency of this response may be attributed 

in part to the fact that only half of these freshmen had received their 

academic counseling and registered for their fall classes. The remainder 

did so the day after they responded to the Survey. 

hou) to ckoo6^ cou/UtS 

the. cotU6^6 o^^QJizd, what to toko, and 
to/ien to toko, it 

tho. {^HZQ^dom Qi\)Q.n to its couMZS 

voiZl thz couAsts HzaJUbj be httmiilatinQ 
A number of students were primarily concerned about the difficulty of 
academic work or their ability to cope with it. 

uit££ I be afa£e to paS6 

tho. typo, ol mnk ^xp^ct^d 

vohdtho^L it Is a^ tough as it^6 cAackzd 
up to be 
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houo I okXd do AJi (lompzJUtioYi mjth my 

Some wanted inost to know about faculty expectations or behavior. 

{^hdt my p^^2^60H^ voUZ expect i^om me 

hovo coawe6 mZl be taught and hou) di^^lcatt 
tho. mateAiaJL iMJUi bo. 

i^hat. kind to^ackoAJb I am going to have. 
A few said they needed to know how to study, what major to select, or 
what options were available to them. 

A tenth of the students said they most needed to know about ADMINISTRATIVE 
aspects of college. This proportion may also have been affected by the fact 
that half of the group had not yet received academic counseling. 

hoiA) to K^gAj^toJi 

my my oAound tho. cAzdit J^tnxLcMjJiz 

hovo it tick^ ^ 

One student manifested considerable confidence in the university when she 

said that what she loost needed to know was: 

hou) to gzt 6otvzd any pMbtm i^)liich 
may oA/Ue 



Two dimensions of SOCIAL concern were mentioned: relationships with people 
and the social environment. Several freshmen said that what they most 
needed to know was people, or how to meet them. 

the. ^txido^wU the.m62Zve^ 

tjohat people, i^jom dC^ieJiznt ptac^6 oAe like. 

hou) to get along and make. ^/u.e.nds iMJa 
otkoA kid6 
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wheAe anz thz chicks 
Others wanted to know about the social environment. 

ijohat going on 

tkt aaJUuAz and tkt u)ay o^ IL^z 

MISCELLANEOUS responses include those of students who needed information 
about financial arrangements and those who said they didn't know what they 
most needed to know about college. 

SUMMARY When they described what they most needed to know about college, 
the majority of these students mentioned personal and academic concerns. 
Some wanted to know how to adapt to their new experience and use it most 
effectively to contribute to their growth. Others were most interested in 
knowing about courses or the difficulty of the work and their ability to 
cope with it. Some wanted information about various administrative 
procedures; a few most needed to know people, how to make friends, or what 
the social environment was like. Articulating what they most needed to 
know abv college may have been difficult for some students— fifteen 
percent of them did not respond to the item. To only one other item in 
this study (reported later) did more than five percent of the group fail 
to respond. 
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WORRIES 

Implicit in both the stimulus and the responses related to the previous 
item is an assumption that in response to the students' need to know, 
information can be provided either by other people or by the students' 
own experiences over a period of time. This ass\jmption is not necessar- 
ily valid for the item Tfie thing that wn/Uo^ me mo6t about coZJLcgo.. . . , 
and responses to it reflect a greater emphasis on the students' own 
abilities and behavior. Again, the majority of responses were related to 
personal or academic matters; in this case, slightly more academic ones. 
Mtost of the remainder referred to social worries. Unlike responses to the 
previous item, only three (reported in the Miscellaneous category) referred 
to administrative procedures. Responses are reported in Table 11. 

More than forty percent of the freshmen worried most about ACADEMIC concerns: 
their ability to handle the work, their choice of major, or faculty expecta- 
tions. 

In spite of their competent academic performances in high school, more than 
a third of the students were concerned about their ability to cope with 
college level work. 

hoijo ha/id it a^UU be 
^lunktng out 

not faetwg afa£e to feeep up WAJth thz mnk 
tho. tompztition 
lO/Uting long ttnm papeM 
my gH/ide/i 

mJU I be ab>te to cope lolth tht mnk 
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TABLE 11 








Responses to the incomplete sentence: 








The. thing that woMyLu me mo6t about cottege. . . 








N « 205 


% of 


Students 


ACADEMIC 


flunking but/coping with the work/ 
difficulty of courses/competition 

faculty expect ationSy behavior 


37 

A 

3 


43 


PERSONAL 


adjustment /self discipline 
satisfaction of needs, expectations 

nrp<PTv4no Hpvp1nnjn& ^Hpn^^fv/ 

establishing goals/growth 
personal problems 


21 
6 

5 
4 


37 


SOCIAL 


interpersonal skills/social life 
size/ impersonality /vagueness 


12 
5 


17 


MISCELLANEOUS 


finances 
nothing 
don^t know 
other 


2 
1 
1 
3 


8 


NO RESPONSE 






2 
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Several worried most about their choice of a major* 

choo6ing a £iQJtd oi concmtAjdtion 

that I i^UJU go into a iltld do^o^ply and 
^nd I don^t co/ie to havz a coteeA In It 

A few were most concerned about their interactions with faculty members* 

-t/ie i/ooAk load and thz ^izlatioMlUp 
0^ 6tadznt6 and faculty 

that i mn^t gtt oxOui http i^m p/LO^e64o/t6 

More than a third of the students were most worried about PERSONAL concerns 
including adjusting to their new experience , finding satisfaction of their 
needs or expectations, retaining or developing a sense of identity, and 
coping with various personal problems* As with responses to the previous 
item, the majority of personal concerns were related to adjustment; these 
were mentioned by a fifth of the freshmen* 

my abltiti) to adapt 

who^tht^^ I can 6tand ^oa/i yzanjd 

tho. contAadccting va£ae6 it pHj^MojntJ^ 

SELF PISCIPLIME 

fTu/ boJing abt^ to ^it in jfiixii univM^iXy 
JU^^ a>id my bo^ng abtt to do alt that iJ^ 
KQxiuAAzd oi mo. 

Other members of the group worried most about whetij^r college would meet 
their needs, desires or expectations* 

Mitcfc£ I JUkz it OK gtt boHzd 

ttiat I voon^'t fae abio, to do aZl I m^h 

nojl^ finding tht things I mnt to iind 
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Some were anxious about developing or maintaining a sense of identity or 
establishing goals. Several expressed the fear that they might be Zo6t 
In thz cAou)d. 

ttiat I might Zo6e. my Zdzyitity 
knouicng wheAe. I'm going 
that I n^veji fenoto vohat I He^aJUy mnt 
not getting lo6t tn the. gmioZ 
Personal problems worried some students most* 

(mncce64a/u/ ujon/iytng about 4££^-con^dcncc 
t£ 6om^tl^b^g happens at home 



Nearly a sixth of the freshmen were most worried about SOCIiyL aspects of 

college life, either personal or environmental. Apparently aware that 

non-academic experiences can contribute as much satisfaction to college 

experience as academic ones, several students revealed anxiety about 

social relationships. Some worried about their interpersonal skills. 

my abtJUJy to make ^/Uends 

my abUUty to get along ^^xUh the 
opposite 4 ex 

that I might be a lone/i tn a 'cAou)d 

my ^ea/i o^ people and my abiZity to 
^ relate 

Concenis of others were more general. 

people 

the 6octal IL^e 



what to do Vm dfiaf^ted \ 



the cou/U2^ a little - but matnly the I 
need to {^eel accepted " 
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havA^ng a Kottzn term 

The environment or atmosphere worried some students most. 

the. fiage 4>cze and anonymity 

aX6 vagaQ.nU6. What jU it HzaJLty tcfee 

tiiQ. ^tzz and cotdnU6 and trrp^MonaZm66 
0^ a hiXQZ tn&titution 

\ 

' ISCELLANEOUS responses include those of a few students who were most 
concerned about financial or religious matters and those of a few who said 
that nothing worried then most about college • 

SUMMARY The majority of these freshmen were most worried about academic 
and personal matters* They worried about performing their academic work 
adequately or well; adjusting to their new experience; developing or keeping 
their sense of identity; or finding satisfaction of their needs, desires or 
goals. Establishing rewarding relationships and coping with the social 
environment worried others most.^ 



IF I HAD MY WAY 

These freshmen revealed concern about personal, academic, social and admin- 
istrative aspects of their college experience* Did they have in mind ways 
in which their anxiety could be alleviated or modified? Would they change 
college if 'tSiey could? If so, in what waya? They were given an opportunity 
to express their ideas about what college should be like when they were 
asked to complete a sentence which began with: I had my i^ay, cottage.... 
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The largest proportions of the students expressed ideas related to 
academic or administrative areas* Most of the remainder of the responses 
were fairly evenly distributed among those referring to social dimensions, 
personal aspects • and satisfaction with college as it is* Here, as with 
the item r^bout what they most needed to know, a considerable number of 
students either said they did not know or did not complete the sentence* 
Responses are reported in Table 12. 



The concern and interest in ACADEMIC dimensions of their college experiences 
which have been evident in responses to other items in the survey are 
reflected in the responses to this one, too* The ideas of a third of the 
students about what college might be like centered around purpose, programs, 
classes, evaluation, or faculty. Modification or elimination of evaluation 
procedures or requirements were most frequently proposed. 

would fiavz pa^6/£aAJi ioK alt couuu 

would be 6uch that a 6tudej/it could 
tako. a tut vohzii /le ^ee£4 he. -c6 w^ady 

would have no gnade^ o/l exam6. When 
you\fie paying ^o/i you/i education tV^ 
you/L hieMponJblbiXitjy to gain knowledge 

would have no Kequinment, no gnadcs 
no te^t&, ju&t IcaAning expejiience 

would be: open en/LoUbn^nt and no 
gnade/i - attend a cZa!i6 ioK ^heoJi 
pleMuAei to leoAn, not be undeA 

p/LC&6U/Le 

The interest of nearly as many students focused on the CLASSES or PROGRAMS 
which were described as interesting, informal, or flexible. Most responses 
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Table 12 






• 




Responses to the incomplete sentence: 




« 






l£ I had mtf u)ay^ CjoJUzqz... 










N = 205 




Z of 


Students 


ACADEMIC 


EVALUATION/REQUIREMENTS 




12 


33 




modify y eliminate , grades , exams 

requirements - 
easier/less coiq)etitive 
PROGRAMS/CLASSES 


8 
4 


11 






inf ormal/casual/f lexible 
practical 

interesting/stimulating 
PURPOSE 


6 
3 
2 


9 






intellectual exploration 
DP ITS on dpvplnDnfiTit 
vocational development 
FACULTY 


4 
3 

1 


1 






goody more professors/closer 
relationships 


1 






ADMINISTRATIVE 


free/ less expensive 

open admissions /easier entry 

shorter 

less coiiq>licated 
other 




12 
8 
2 
1 
3 


27 


GENERAL 


basically like it is 




11 


11 


PERSONAL 


more personal/responsive to student 
needs 




10 


10 


SOCIAL 


smaller/closer-knit/fun/more social 
less political, radical 




8 
1 


9 


MISCELLANEOUS 


don't know 

not necessary /not so in^ortant 

different 

other 




.5 
4 
3 
2 


14 


NO RESPONSE 








9 
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within this group referred to informality and flexibility* 

wouZd havQ. mohz ilQ.xA.biz pHog/uxmrning 

wouZd havz thz {^Kzzdom and cMaaJbiQM6 
and 6tLmulatlon thz anoient GKzok 
6choot6 

mold be basicaJUy In ^tho. ^om 
InloHml 6muum - on an zxpeJum^vtat 
boJbAj^ pzAmamntlif 

Others referred to programs which were practical or combined practicality 
and informality* 

wouZd be bought monz "dom to oxuitH^ 

wouZd be moAe actuat expeA^ence, tU6 
cJLaj^6noom 

couZd be (iomQ.cte.d mJk thz division o£ 
induj^tny one. becng tnainzd ioK 
(^cfee GMI) 

muM be -cn^oAma* oA po66lbte. and 
pnactlcal, vihiZz 6ti£Z covz/Ung thz 
mateJiiaZ 

Interest and stimulation uere emphasized in a few responses* 

wouZd be 12^6 monk ofUztvtzd, 6maJUtzK 
ow ' mohZ 6tunixtatuig cZa66Z& 

mold be totaZJbj AjvtZAUttng 

Some students described their ideal college in terms of PURPOSE; some would 

emphasize scholarship and learning. 

muZd be a placz to duaovvi biottt£edge, 
not a nece6-6-ctef 

mixZd be IzoAning cefttew - moAe tovooAd 
what tkz GAeefcs had 

(^oatd be a pCace to tzoAn now oAza^ and 
6haA(i thoughts 
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Others would focus on individual development and preparation for a fuller 
life* 

voouZd not a 6tt Koutuio.^ yoX corvUnuo. 
06 a pant a gnjouiing and 6tnjmQthmuiQ 
oi the. indtvidmt 

mold 6e an zxpzJviQjndz ^^zctzd bo^QMUsQ. 
om mnt6 to battvi thm6eZvz6 a6 a 
poMon not bo^cmAQ. onz neeci6 a dzQKO/L to 
^ind a job 

A few would concentrate on preparation for or exploration of fields for 
a career* 

mold 6e ioK only thz tzchnoZogicjol 

voouJLd be an intJvodiicXLon to thz many 
^zZds avaiZabte. f^oK ^atu/iz mnk 

Only a few students referred directly to FACULTY when they described what 

ccl?ege might be like, although the functirn of teachers was implicit in 

most references to the academic area* 

(AJouM /lave mofie. pfio^u^ou 

lOoixZd be^come. cZo6eZy knit in ttuxdmt- 
tzackoJi KdLatLonJSihQ)6 

If they had their way, a fourth of the incoming freshmen would change 
ADMINISTRATIVE aspects of the university including costs, admission, length 
of program and complexity* The most frequently mentioned change was cost, 
a concern which was revealed in only a few responses to previous items* 
Perhaps this reflects the fact that the majority of students had already 
coped with the problem— at least initially— so that it was no longer a 
primary concern to them* 

voouZd be. (^nzz 
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muZd be ahzapoji 

would be |{/Lee 6o eveAy pzMon could 
attend 

Some of the students thought that college should be available to anyone who 
wants it« 

muld have, open adnuu^Zon uilth no 
Qnadz IzvdZJb 

muld bo. avaUahZz to aUL who want 
an exbication 

would be j{/tee o^ ciiaAge. and have opm 
admu^ton^ 

would be ea&tzA to get Into 



Other administrative changes suggested by a few Include shorter or longer 

progrc»tns, less complexity, and compulsory attendance. 

would be ^hoHtoned (2 yeanjb] and combined 
with Med School 

wouldn^t be 60 complLcated 

would be made 6o that it would be 
po66lble ^oK evenjfjone to live amy 

would be a ILttle bit £e64 lenient than 
it iA 

would be eompulAonxj and {^edenatly funded 

would loAt {^ofieven. without having to pay 
a cent 



A^enth of the freshmen were satisfied with college in GENERAL, at leasr 

as they perceived it, or until they kn^w more about it* 

would remain a^ it i^ - no complaints 
aJ> yzt 
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mold be thz 6mz I think It u now i 

— i 

mold be ve^ muck tikz it iM yiouo ^ 

ju^t might be ILk^ thi^ ptaco.. JUL 
4ee 

Several students simply said that college would be more PERSONAL, if they 
had their way; others described personalization in terms of their needs 
being met. 

muZd be monz poMonal 

(jooaZd mZQJt thz n^^ds aJUi ^tadavU 

(/oouZd be ab£e to 6atuiy aft my 
4pecci{-cc neecfc 

Most of the responses related to SOCIAL dimensions of college life were 
similar to the previous ones in that they described an environment which 
would facilitate personal interactions. 

. (jooatd be ^maZZvi 

(joouZd be ^maZZvi - cJLo^qa knit 

muZd be to^^ cjompojtitiv^ and /lave mo^e. 
ojj a 4efi4e OjJ conmunitij 

A few students said college would be less political or radical if they had 

their way. 

Among the MISCELLANEOUS responses are those of students who said college 
would be different but did not specify in what way, and those who said it 
would not have the emphasis it now does* 

maZdn^t be ^eqac^ed ^o^6ucc2^6 

mold not be 4uc/i a big dzaJi 



One freshman may have had similar feelings; he said that if he had his way, 
college: 

Given this opportunity to express their ideas about what they would like in 
a college, fifteen percent oT the students' either did not complete the 
sentence or said they didn't know what college would be like if they had 
their way* 

SUMMARY When these freshmen described what college would be like if th^ 
had their way, they revealed considerable diversity in their eiq)hases* The 
largest proportion of students referred to academic or administrative 
dimensions of college* Spme wished for reduction in evaluation, cost or 
admission requirements* Others wanted informal, interesting, flexible 
classes or programs; and if some had their way, college would be small, 
close-knit or personal* A tenth of the freshmen were satisfied with college 
as they perceived it* 
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ABSTRACT 



These yoiing men and women about to begin their freshman year at SUNY/B 
described what worried them most about college, what they most needed to 
know about collep**, and what college would be like if they had their way. 

In describing what they most needed .to know about college, a third of 
these students expressed personal concerns: They most needed to know how 
to adjust to or cope with their new experience, what college offered, 
whether it would meet their needs or desires, how they would fit in; what 
their reaction would be, how to get the most out of it, or how to grow and 
develop as persons. A third of them wanted most to know about academic 
affairs: what courses to take and what they would lie like; how difficult 
the work would be and how, or whether, they would cope with it; faculty 
expectations; study methods; what options were available; and what major 
to choose. A tenth of them said that they needed most to know about 
administrative procedures such as registration, credit structure, and 
general function; however, the nuiriber of these responses, as well as those 
about courses, may be attributed in part to the fact that half of the 
members of the group had not yet registered or received their academic 
counseling when they responded to the Survey. Social dimensions of their 
college experience were the primary concern of eight percent of the students. 
These encompassed both interactions with others and the general life style 
or campus culture. More than fifteen percent of the students either did not 
complete the sentence or*said they didn't know what they most needed to 
know about college. 
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The students also described what worried them most about college. Although 
some of their responses are similar to those to the item just discussed, 
in these y the responses are more personal— there is a greater emphasis on 
the students' own abilities or performance* More than forty percent of the 
freshmen worried most about the academic dimension of their college experi- 
ence* Most of these students were worried about flunking out or coping 
with the work; a few worried about faculty behavior or expectations or 
about their choice of a major* More than a third of the students were 
most worried about personal matters, especially adjusting to the new 
experience and self-discipline. Others worried about finding satisfaction 
of needs or expectations, retaining or developing goals or a sense Oj: 
identity, and coping with various personal problems. A sixth of the stu- 
dents in the group were most concerned about social aspects of college 
life^both those related to people, such as interpersonal skills, social 
life, or being accepted; and those related to the social environment, 
which they perceived as immense and impersonal. A few freshmen were 
worried most about riiiances, and a few said nothing about college most 
worried them. 

Finally, these students described what college would be like if they had 
their way. A third of them spoke about academic aspects of college 
including evaluation and requirements, which would be modified or eliminated; 
programs and classes, which would be flexible, casual, interesting, 
stimulating, or practical; purpose, which would center on intellectual 
exploration, which was most often mentioned, personal development, or 
vocational preparation, which was mentioned least frequently; or faculty, 
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who would be good, numerous, or who would establish close relationships 
with the students. A fourth of the freshmen would change administrative 
procedures by eliminating or reducing costs, providing open or easier 
admissions, simplifying the procedures or altering the length of programs. 
A tenth of the freshmen said that if they had their way, college would be 
basically as it is. A similar proportion said it would be more personal 
or responsive to student needs, or would be smaller, closer-knit, more 
fun, or more social. A few said it would be less political or radical. 
Some said college would not be so necessary or so important if they had 
their way, and others simply said it would be different without specifying 
in what way. Fifteen percent of the studv .ts either did not complete the 
sentence or said they did not know what college would be like if they had 
their way. 
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Postscript 



This group of incoming freshmen revealed some of their hopes, fears, 
perceptions and expectations of their university experience. What a^e 
some of the realities of SUNY/B which may meet their expectations? 

In addition to regular academic programs, SUNY/B offers opportunities 
for close student-faculty relationships, informal classroom experience 
and student contribution to curriculum planning througji its Collegiate 
System. Academically related experience in the community is available 
through some of the education, nursing, social science. Collegiate and 
engineering programs. One-fourth of the student's credits may be taken 
with satisfactory /unsatisfactory or written evaluation. Special majors 
and/or independent study may be designed by the student in cooperation 
with faculty. Credit may be given for courses by means of proficiency 
examinations. Lectures are offered by outstanding representatives of the 
various disciplines. Still other opportunities for exploration, discovery 
and/or development of personal, social and intellectual interests and 
abilities are available through music and drama groups, interest and 
professional clubs, religious organizations, crafts, s^orts, coirmunity 
involvement and casual gatherings as well as work and living experiences. 
Students may discuss problems, plans and ideas with faculty, counselors, 
advisors and friends. 
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The university is responsible for informing students of the opportunities 

it offers and does so primarily through orientation programs , academic 

« 

advisement^ various publications and, of course, other students* The 
individual student is responsible for taking advantage of such opportuni- 
ties* 

A responsibility which SUNY/3 has not assumed is provision of a program 
designed to help students consider how best to use opportunities available 
to them and to evaluate their experiences in terms of their personal, 
social and intellectual development* Research on SUNY/B students indicates 
that such a program can contribute positively to the growth of many of our 
students* 



